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This is dedicated to the young kid who never could have dreamed of making it this far … 
to the young adult whose own trauma was the fuel that lit this fire. But mostly, this is dedicated 
to every survivor who was ever doubted … or ever doubted themself. Your strength, 
perseverance, and resilience are powerful.  
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Abstract 
In this thesis, I address the systemic issue of sexual violence and rape culture that affect students 
on college campuses at an alarming rate. By utilizing critical action research, I propose the 
creation of the Department of Survivor Outreach and Response (SOAR), a holistic and 
collaborative department that focuses on supporting and advocating for survivors of sexual 
violence while also conducting prevention and education initiatives. I emphasize the importance 
of Kimberlé Crenshaw’s concept of intersectionality (1993), encourage the use of the Social 
Change Model of Leadership (Astin & Astin, 1996), and empathy within leadership. SOAR is 
designed to ensure sexual violence is addressed while also mitigating the institutional betrayal 
(Stader & Williams-Cunningham, 2017) survivors experience due to a lack of proper response 
from their college or university. While providing systemic change on college campuses, SOAR 
and the cultural shift it causes in academia will ultimately be reflected in society outside of 
academia as well. The connections that colleges and universities have to the communities they 
exist within will allow this intervention to have a wide-reaching impact. 




Table of Contents 
 
List of Tables ................................................................................................................................. vi 
List of Figures ............................................................................................................................... vii 
Chapter One: Introduction and Positionality .................................................................................. 1 
This Shaped Me … Changed Me ................................................................................................ 4 
Protesting for Change .................................................................................................................. 6 
Academic Shift .......................................................................................................................... 12 
Why This Matters ...................................................................................................................... 12 
Conclusion ................................................................................................................................. 13 
Chapter Two: Theoretical Frameworks ........................................................................................ 15 
Educational Philosophy ............................................................................................................. 15 
What is Education? ................................................................................................................ 16 
Miseducation versus Education ............................................................................................. 17 
The Importance of Higher Education and Student Affairs .................................................... 18 
Critical Action Research ........................................................................................................... 20 
What is CAR? ........................................................................................................................ 20 
CAR in Higher Education ...................................................................................................... 22 
CAR in Sexual Violence Response ....................................................................................... 23 
Terms and Definitions ............................................................................................................... 23 
Conclusion ................................................................................................................................. 26 
Chapter Three: Historical and Literature Review ......................................................................... 27 
Policy ......................................................................................................................................... 27 
Title IX .................................................................................................................................. 27 
The Clery Act ........................................................................................................................ 29 
The Violence Against Women Act ........................................................................................ 30 
Sexual Violence in Mainstream Discourse ............................................................................... 31 
A Political Battleground ........................................................................................................ 32 
Boys Will Be Boys Held Accountable for Their Actions ..................................................... 34 
Speaking Up .......................................................................................................................... 37 
 v 
Sexual Violence Prevention in Higher Education ..................................................................... 38 
Scholarly Analysis ................................................................................................................. 38 
Current Examples .................................................................................................................. 41 
Conclusion ................................................................................................................................. 44 
Chapter Four: Critical Action Research Program Proposal .......................................................... 46 
The Blueprint ............................................................................................................................. 46 
It’s Time to SOAR .................................................................................................................... 48 
Theory to Practice ..................................................................................................................... 51 
How to SOAR ........................................................................................................................... 53 
Bumps in the Road .................................................................................................................... 55 
Conclusion ................................................................................................................................. 55 
Chapter Five: Implementation and Evaluation ............................................................................. 57 
Implementation .......................................................................................................................... 57 
Leadership ................................................................................................................................. 60 
Assessment and Evaluation ....................................................................................................... 61 
Limitations and Moving Forward ............................................................................................. 62 
Conclusion ................................................................................................................................. 63 
References ..................................................................................................................................... 65 




List of Tables 
Table 1. 1 Brief Table of Commonly Used Terms and Definitions .............................................. 24 
 
Table 4. 1 Brief Table of Program Goals, Program Objectives, and Learning Outcomes ........... 49 
 




List of Figures 
Figure 1. 1 This is not the answer. Alcohol does not cause rape. ................................................... 9 




Chapter One: Introduction and Positionality 
Long before graduate school, I considered myself to be someone who strives to serve 
underprivileged communities. As an empathetic person, I often hold the experiences of my 
friends, colleagues, and peers close to me and frequently find that I will do everything in my 
power to right the wrongs they’ve experienced. This desire to help, paired with my strong will to 
fight for what is right, has been a driving force for me throughout my educational journey and is 
ultimately what led me to higher education as a career path. I have been told from the moment I 
decided to pursue a master’s degree in higher education that it is not a field that one enters into 
for the money. You enter into higher education to create an impact. 
 I have always wanted to “change the world”. Even as a small child, I had dreams of 
being a doctor, a teacher, and even President. I always saw value in the giving careers, and I 
always wanted to make a difference in the lives of those around me. As someone fully immersed 
in the helping profession of higher education, I have had to quickly learn that there are many 
problems I will not be able to fix. There are many students who I will not be able to impact on 
their journeys. However, my own identity and personal connection to the sexual violence 
epidemic (Equality Now, n.d.) on college campuses has lit the fire within me to address this 
sensitive topic. 
Students that have survived sexual violence experience institutional betrayal (Stader & 
Williams-Cunningham, 2017) due to the lack of connectivity between violence 
prevention/education resources, sexual violence response resources, and legal aid. Often these 
resources, such as Title IX, sexual violence advocates, violence prevention offices, and Public 
Safety, exist in silos and rely on survivors to seek each of them out individually, dependent on 
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the desired outcome. Oftentimes this disconnection can result in survivors not knowing which 
resources to seek out, and ultimately giving up entirely on disclosing their assault.  
In addition to a lack of clarity and connection between these resources, these offices are 
often located at a physical distance from one another. There may also be confusion surrounding 
the advertising of the various offices and what services they provide. This misinformation and 
confusion paired with lack of societal support for survivors can cause feelings of institutional 
betrayal which leads to higher rates of survivors withdrawing from college (Rape, Abuse & 
Incest National Network [RAINN], n.d.), and the continuation of rape culture and stigma. 
Briefly, rape culture is the societal phenomenon that results in the blaming of survivors of sexual 
violence for their experiences, the perpetuation of sexism and patriarchal values, and the 
continued shame associated with sexual assault (Marshall University, n.d.). Rape culture is 
present within the whole of society but is especially prevalent on college campuses (RAINN, 
n.d.). 
 Sexual violence affects 1 in 4 college aged women (RAINN, n.d.) and is even more 
prevalently experienced by queer and transgender college students (RAINN, n.d.). While these 
statistics might be commonly circulated in the media and on college campuses, they are grossly 
underestimated because the stigma surrounding sexual violence prevents many people from ever 
disclosing their experience. Additionally, the lack of proper education surrounding sexual 
violence and consent may result in those who have experienced sexual assault never being able 
to name their experience. Because this issue affects so many students on college campuses, I 
believe colleges should prioritize addressing not only the issue of ending sexual violence, but 
also creating a space to encourage disclosure and ultimately supporting survivors. Many college 
campuses, as well as non-profit organizations such as It’s On Us (a national campaign to end 
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sexual violence on college campuses), are working tirelessly to end college sexual assault. While 
this work is necessary and ever important, I have found that few colleges and outside 
organizations are focusing on how to better serve survivors of sexual assault or addressing the 
lack of support survivors feel on college campuses after their experience. 
 Through a critical lens, in my thesis I will address the systemic issue of sexual violence 
on college campus and provide a programmatic intervention to address the lack of support 
survivors receive. I will do this by addressing the following questions: 
● How can current sexual violence resources on college campuses create a better 
connection that will allow survivors of sexual violence to be served more 
holistically? 
● What can be done to ensure that survivors of sexual violence do not feel betrayed 
by their educational institution? 
● How can using an intersectional feminist approach allow for survivors of sexual 
violence to feel more cared for by their education institution? 
 Because of the personal nature of sexual violence, I will begin by explaining how I came 
to be passionate about sexual violence response. By outlining my own experiences with sexual 
violence, my history with protest as an undergraduate student, and my academic focus, I will 
clarify why supporting sexual violence survivors is of personal, political, and professional 
importance to me. After establishing my own historical ties with sexual violence prevention and 
response, I will express how this issue is important beyond my own personal feelings and why it 
should be in the forefront of the minds of those who can make change. While many of the 
influential experiences I’ve had have been in college, I believe my journey into feminism and 
caring about this topic began when I was much younger. 
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This Shaped Me … Changed Me 
Long before I was immersed in the blatant rape culture that persists on college campuses, 
I was exposed to, what I consider to be, one of the most obvious forms of sexism in grade school. 
Countless times throughout high school, I was informed that I was violating the dress code. 
Either my shorts or dress came up to high or too much of my shoulders were showing. The rules 
that existed around dress at my high school were upheld in varying levels of severity by different 
teachers. Some did not care or just casually asked that a student put on a sweater while others 
took enforcement as far as standing in the hallway in between classes and writing students up for 
their violations. The humiliation that came with the public admonishment of dress code 
violations is one of the first vibrant memories I have of experiencing sexism. Dress codes, while 
advertised as a way to ensure that all students have an equally accessible learning environment, 
are often sexist in nature due to their heavy handedness towards women and femme students. In 
addition to dress codes often expressing far more regulations towards women and femme 
students then men and masculine students, they also would often be enforced by sexist reasoning. 
Nearly every time I was written up for breaking the dress code in high school, I was informed 
that the reason behind the dress code was so men and masculine students didn’t get distracted by 
the exposure of women and femme students’ bodies. 
While the apparent sexism embedded in the dress code system has always been apparent 
to me, the perpetuation of rape culture it provided was lost on me for many years. In addition to 
rape culture and sexism being maintained by the dress code in grade school, I am also now able 
to recognize how the lack of comprehensive sexual education contributed as well. 
Comprehensive sexual education is the practice of teaching students about sexual health and 
reproduction in an all-encompassing, queer-inclusive manner. Due to a lack of proper guidance 
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from departments of education, many school districts do not require that their school teach 
comprehensive sexual education and often rely on abstinence-only sexual education. Abstinence-
only sexual education is taught with the belief that students will refrain from engaging in sexual 
activity until they are ready to have children. This form of sexual education ignores the nuances 
of queer sexual education and the many studies that have shown that abstinence-only sexual 
education is ineffective (Ott & Santelli, 2007). While comprehensive sexual education may not 
initially seem important in the fight to end sexual violence, educating children at a young age 
about consent and sexual assault can improve our society by reducing notions of hegemonic 
masculinity and increasing bodily autonomy in children. 
 While being written up for dress code violations and not being taught proper sexual 
education did not necessarily influence my trajectory in life, some experiences later in life did. 
Much like many other college students, I have experienced my fair share of traumatic, life-
changing, and extraordinary experiences during my five years of undergrad. While each and 
every experience has shaped me into the person I am today, there are several moments that have 
driven me to write about sexual violence. I know first-hand how the lack of education 
surrounding sexual violence, consent, and the resources available can have a prominent effect on 
survivors of sexual violence. Because of my own lack of comprehensive sex education, I was 
unable to name my own experiences with sexual violence until my first semester in graduate 
school. As these experiences occurred during both my first and third years at college, my ability 
to name what happened came several years after the fact. The societal stigma attached to being a 
survivor continues to cause me to struggle with feeling comfortable formally disclosing even to 
this day. While my realization of my own identity as a survivor of sexual assault has pulled me 
in closer to this topic, my desire to address the issue of campus sexual assault began far earlier in 
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my college career and has been sparked by the increasing number of friends and colleagues I 
have known who have survived their own experiences of sexual violence while in college. While 
the statistic of 1 in 4 has always been prominent in my head, sexual violence is not a topic that is 
easy to ignore when it surrounds and affects not only yourself but the people you love. 
In addition to my own identity as a survivor and the experiences of the people I hold 
close, I have also spent much of my life knowing I am more likely to experience sexual violence 
solely because of my sex assigned at birth (biological sex), my gender identity (the way I 
identify my gender regardless of my sex assigned at birth), and my sexuality (the manifestation 
of my sexual preference). While I was born and assigned female at birth, I identify as a non-
binary, transgender, pansexual person. As a feminine-presenting person belonging to the 
LGBTQ2SIA+ community, I am at a heightened risk of being sexually assaulted due to aspects 
of my identity that I have no control over. Individuals belonging to the LGBTQ2SIA+, or queer, 
community are more likely to not only be sexually assaulted but to also have the sexual violence 
against them be fueled by homophobia, biphobia, transphobia, etc. (National Sexual Violence 
Resource Center [NSVRC] & Pennsylvania Coalition Against Rape [PCAR], n.d.). In addition to 
queer individuals being at a heightened risk of experiencing sexual violence, BIPOC (Black, 
Indigenous, People of Color) transgender folks are at the highest risk of experiencing sexual 
assault (RAINN, n.d.). Having known the heightened risk my own identity carries in addition to 
the constant knowledge that those close to me were at risk too, I spent much of my college years 
fighting to end sexual violence on college campuses. 
Protesting for Change 
As I came to understand my own gender identity and sexuality better, I found myself 
involved in various organizations, student movements, and eventually, on-campus employed 
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positions that allowed me to feel comfortable speaking out about the issue of sexual violence on 
college campuses. My experiences and desire for change expanded as my time in college 
progressed. As one example, during move-in weekend of Fall 2016, Sigma Pi, a fraternity on 
campus, had hung a banner from the second story of their house with the words “Kiss your 
daughters goodbye & drop them off @ Sigma Pi”. While the banner was taken down not long 
after being displayed, the campus outcry was strong. Though I was not personally involved in the 
protests that followed that incident, I later became more politically active on campus. 
While it was not my first experience engaging in a form of protest, a pivotal moment for 
me in my fight against rape culture on college campuses was during my third year when I 
assisted in the organization of a Slut Walk. Slut Walks are a form of physical protest to fight for 
the end of rape culture, sexism, and the patriarchal values that allow for sexual violence to persist 
(Reger, 2015). While they are also utilized as a way to stop slut shaming, the judgement and 
harassment against women and feminine people because of their sexual activity, many survivors 
of sexual violence engage in Slut Walks wearing the clothes that they were sexually assaulted in 
to prove that no matter what a survivor is wearing, they never deserve to be violated. In response 
to the examples of rape culture that existed at my undergraduate institution, I assisted in the 
organization of the first Slut Walk to take place at that campus. On the day of the protest, over 
100 students gathered and marched across the campus chanting, yelling, and holding signs. As 
we marched, we expressed our frustration with the institution and their lack of resources to serve 
survivors of sexual violence. The energy that came from the mass of people marching gave me 
my first real taste of the power that protest holds. Though the immediate change we were seeking 
was not made, I did notice a shift in the conversation surrounding sexual violence on my campus 
in the following years. There was still work to be done. 
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During the second week of my junior year, an email was sent out to the campus 
community with tips to avoid being sexually assaulted. This email followed several “Timely 
Warnings” that were sent out, indicating the many sexual assaults that had taken place over the 
span of the first weekend of the semester. Within this email, sent by the President of the 
university, there was verbiage used that conflated the consumption of alcohol with the increase 
in sexual assaults that had been reported. Many members of the campus community indicated 
their disgust with the campus administration after receiving this email. Of those who expressed 
their frustration, a few classmates and myself decided to voice our disdain through visual protest. 
The evening that the email was sent out, we printed hundreds of copies of the email with 
the words “THIS IS NOT THE ANSWER. ALCOHOL DOES NOT CAUSE RAPE.” typed on 
top and proceeded to hang those flyers all across campus. In addition to hanging the flyers in 
academic buildings, on light posts, and in other commonly accessed areas, we chose to hang 
many of them on a prominent statue on campus. Our hope in engaging in this form of protest was 
to make clear to the campus community and the university administration that we would not 











Figure 1. 2 Ram statue. 
 
In addition to the insensitive tone, the relationship between alcohol and sexual violence 
espoused in this email was a victim blaming tactic. The continuation of this false narrative is a 
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driving force behind rape culture and the continuation of the belief that it is up to those most 
vulnerable to prevent their own inevitable sexual assaults. The message that college students 
should limit their alcohol intake to prevent sexual assault is often shared along with messages 
about women travelling in pairs, not wearing revealing clothing, and keeping a close eye on their 
alcoholic beverage. All of these messages place the responsibility on those likely to be assaulted 
and therefore, place no blame or responsibility on those who are engaging in toxic behavior and 
committing violent acts. 
My experience with student protest as advocacy work was paired with more “official” 
avenues as well. While I spent my final year of college as the campus coordinator for the It’s On 
Us campaign, my work with the organization began the year previous. It’s On Us is a national 
organization that was started by the Obama administration and was designed to end sexual 
violence on college campuses by making it clear that it is on everyone, not just survivors, to 
address the root causes of sexual violence. During my junior year, I spent months working with a 
classmate recording various organizations and prominent figures on campus indicating their 
support for the It’s On Us campaign and creating my campus's first campaign video. The 
following semester, we had our first kickoff event where we presented the video and explained 
why addressing sexual violence and rape culture on college campuses is important.  
My engagement in that year-long campaign gave me the confidence to then apply to be a 
local campus coordinator of It’s On Us. I took on that responsibility while beginning a working 
position on campus as a Peer Educator. Within that role, I created more educational campaigns, 
presented trainings for classes, student organizations, and conferences, and assisted in the 
planning of a women’s leadership conference. My time working as a Peer Educator is what 
ultimately solidified my desire to work in Higher Education and affect change on a larger scale. 
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While my engagement in protest and peer education work allowed me to build the confidence 
needed to make my voice heard, my academic journey ultimately ended up aligning with my 
overall desire to create equity and work to end patriarchy, sexism, and rape culture. 
Academic Shift 
When I was accepted to my undergraduate institution, I had decided to pursue a career in 
Forensic Chemistry. I had grown up with a father involved in the life sciences and wanted to take 
my own personal spin on that and work in crime scene investigation. After finishing my first 
year of college with a 1.2 grade point average, I chose to listen to my internal desires and change 
my major to Public Health. I made this decision with the goal of working in women’s sexual 
health upon graduation. While I found more purpose in Public Health than I did in Chemistry, 
after taking one Women’s and Gender Studies elective, I knew where I needed to focus my 
energy. After spending several years in the sciences, I declared my major in Women’s and 
Gender Studies and dedicated my academic career to fighting back against the patriarchal 
structures that uphold sexual violence prevalence and gender inequity. While my own identity as 
a queer individual was a driving force behind my focus on gender in academics, I often found 
myself returning to the structures at play that allow for rape culture to thrive and exploring how 
to eradicate them.  
Why This Matters 
While experiences such as educating my peers and changing my major were generally 
received well in my undergraduate years, I have found that my experiences conducting and 
participating in protests against the university I attended were not as well received and were 
often met with push back from the very administration that myself and my peers were protesting 
against. While university administrations may respond negatively to some forms of student 
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protest, it is important that they have substantial buy-in to the restructuring and financial support 
of sexual violence prevention, education, and response resources to better serve survivors of 
sexual violence.  
 As a population of students that are often mistreated, misunderstood, and left without 
proper resources, survivors of sexual assault are one of the many groups of students on college 
campuses that deserve to have their needs heard and met. While Title IX, the Clery Act, and 
college policies exist to protect students from instances of gender-based violence, instances of 
sexual violence still take place at an alarming rate. When sexual violence occurs, what is then 
done to ensure that survivors are heard, advocated, and cared for? What programs exist to ensure 
that rape culture, patriarchal structures, and sexism don’t persist on college campuses? While 
there are departments, offices, and individuals dedicated to answering these calls, what is being 
done at a higher level to ensure that these resources are connected and working together to best 
serve this specific student population?  
Conclusion 
 Upon reflecting on my own experiences with sexual violence, working for various 
resources on campus, and researching what is and is not working elsewhere, I am proposing what 
I believe to be the most effective solution to college sexual assault response. In the coming 
chapters, I will explain my philosophy of education and describe how critical action research is 
directly influencing my intervention. I will then proceed to outline the historical context of 
sexual violence on college campuses and show what other scholars have said about this issue. 
My thesis will be concluded by the delineation of SOAR, a holistic way to respond to survivors 
of sexual assault, and a brief description of how I hope to move forward. By the conclusion of 
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my thesis, it is my hope that you, the reader, will feel the passion that has driven me to dedicate 
my life's work to better serving survivors.  
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Chapter Two: Theoretical Frameworks 
 While there are an endless number of critical issues to be addressed within higher 
education, in this chapter I outline how important it is to support survivors of sexual violence on 
university campuses. I begin by breaking down what I believe the purpose of education is before 
demonstrating how experiencing sexual violence negates the potential that education holds. By 
drawing on the work of John Dewey, I describe how survivors of sexual violence can encounter 
miseducative experiences, in contrast to the expected positive educational experiences of a 
college education. Upon establishing the importance of education, I then draw attention to the 
field of Student Affairs and the impact that the field has on higher education. The importance of 
Student Affairs directly correlates to sexual violence prevention and response offices as they are 
often adjacent or directly connected. Lastly, by defining critical action research, I demonstrate 
how designing a solution that is based within the community is meant to serve at the very core of 
my programmatic intervention. 
Educational Philosophy 
 In this section I outline how sexual violence and the lack of proper response negates 
survivor’s educative experience. I begin by establishing the purpose of education and the 
importance of Student Affairs in college. I then establish the difference between educative and 
miseducative experiences through the lens of John Dewey and connect his thinking to the 
experiences of survivors on college campuses. Lastly, the importance of Student Affairs is 
unpacked through my definition of education which focuses on a holistic experience that is not 
solely academic. 
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What is Education? 
I grew up believing that all there was to education was memorizing vocabulary lists, 
excelling at multiplication tests, and writing comprehension essays. I spent my entire pre-college 
education experiencing this repeated structure of my teachers writing terms, formulas, and names 
on a white board and then expecting us to regurgitate the same information two weeks later on a 
test. Looking back, I believe the teachers who provided me with the most positive educational 
experiences were the ones who broke that mold. I believe education should be so much more 
than teachers depositing information into the brains of their students (Freire, 1970). Learning is 
so much more than memorization and repetition. 
Education should be a cyclical experience in which information is given and taken from 
instructor and student equally. This cycle should be inclusive of both academic knowledge as 
well as life experience. While knowledge derived from research, experts, and historical analysis 
is valuable, our currently accepted educational structure places little validity on testimonial. The 
lack of importance placed on the lived experiences of people causes those belonging to minority 
groups to often not be heard. Historically, Black folks, individuals belonging to the 
LGBTQ2SIA+ community, and those with disabilities have not been included in research and 
analysis that is then studied in educational settings. Additionally, the concept of intersectionality 
(Crenshaw, 1991), suggests that minoritized individuals who live in the intersections of queer 
and racialized identities are dismissed on a greater level. While these minority groups have 
experienced injustice due to these identities, their personal accounts are diminished and 
overshadowed by published research often produced by people in privileged positions (Reid & 
Frisby, 2008). The colonization of education that this misrepresentation causes results in a cycle 
of education that is whitewashed, straight, and not inclusive of other minoritized groups. In order 
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for education to truly be a cycle of giving and taking from all parties, minority groups must be 
included in the creation and dissemination of the material that is being taught. Every person 
should have equitable access to the experience of learning in whatever way is best suited for 
them, regardless of their identity (Freire, 1970). Additionally, educational experiences, while not 
void of negativity, pressure, and dissent, should not be hindered by preventable issues and 
systemic injustices.  
Miseducation versus Education 
Upon analyzing Dewey’s ideals for an educative experience, it can be deduced that a 
miseducative experience would be anything that cuts short the possibility of future enrichment, 
does not create an environment for learning, and does not allow the student to focus on the 
present. John Dewey’s theory of educative experiences demonstrates the importance of positive 
interactions that enlarge our collegiate career (Dewey, 2008). While Dewey did not directly 
speak on sexual violence as a miseducative experience, his theory of education would indicate 
that sexual violence committed against a student would be classified as a miseducative 
experience. The miseducative experience is then continued and exacerbated by lack of clarity 
regarding resources on campus and the lack of trust survivors may then feel in the university.  
 In order to coincide with the ideal of enlargement of the student experience at the 
university, survivor resources must work towards being more accessible to students. Resources 
need to advertise themselves in ways that make them welcoming and inclusive to all students, 
work collaboratively with each other, and establish a trusting relationship with the campus 
community. Doing so will allow the miseducative experiences that follow sexual violence to be 
lessened.  
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 Educative experiences, in the context of college, are those experiences that allow students 
to flourish and grow. A few examples of a collegiate educative experience would be acceptance 
onto an athletics team, making the Dean’s list, and being accepted into a top-rated internship. All 
of these experiences serve as positive reinforcement and will allow the student to feel that their 
educational journey is progressing. As a counter, miseducative experiences are those encounters 
students experience that negate their ability to grow and continue thriving in college. A few 
examples of collegiate miseducative experiences would be untreated mental health issues, the 
death of a parent or loved one, and a fight with a roommate. While not all educative and 
miseducative experiences hold the same weight, they all either expand or degrade the educative 
experience. 
 Similar to how the experiences I listed above are both academic and extra-curricular, the 
collegiate experience consists of many moving parts. While many seek out higher education to 
gain a degree that they can then use in their lifelong careers, college is so much more than just 
curricular education. I strongly believe that the purpose of college extends beyond the classroom 
and the academic pursuit of a degree. The experiences that a student goes through while in 
college should be educational, yes, but also imaginative, political, challenging, and life-altering. 
These experiences should result in grand change that allows students to leave college feeling not 
only academically, but holistically prepared for the next steps in their lives.  
The Importance of Higher Education and Student Affairs 
 Though education begins far before one enters into college, the transition that takes place 
during the years spent in higher education can be pivotal. Through classroom learning, students 
gain expertise in their chosen academic subjects however, through extra curriculars, leadership 
opportunities, and other activities outside of the classroom, students gain life experience. The 
 19 
growth that one gains from attending college is of equal importance to the academic excellence 
that is expected.  
By exploring the many facets of Student Affairs, the holistic nature of education on and 
off campus becomes clearer, including inside residence halls, in offices, and other non-traditional 
spaces. In addition to positive educative experiences taking place within these alternative venues, 
miseducative experiences are also able to happen outside of the traditional classroom. Not only 
can one experience joy and happiness through extracurricular activities such as student 
organizations (an educative experience) and their interactions with campus employees, one can 
also experience confusion and a lack of trust (a miseducative experience). When survivors of 
sexual violence first experience their assault and then encounter an unclear and confusing 
disclosure process, that miseducative experience can have a lasting effect on the survivor. The 
miseducative experience that comes from disclosing sexual violence could occur in many ways. 
For example, if a survivor is required to tell their story multiple times to various campus officials 
as well as seek out multiple offices and resources, they could easily become confused and 
overwhelmed - epitomizing the miseducative experience. 
 In order for students to feel welcome and accepted at the university, positive interactions 
and experiences that enhance the entire experience of the survivor must be put at the forefront 
when considering how offices that serve as sexual misconduct resources are run. These offices 
are often one of the first places that are accessed by a survivor after they have been assaulted and 
therefore, these offices need to feel welcoming to all students. In addition to being well 
advertised, proper lines of communication need to be established between resources and offices 
so that the burden is not put on the survivor to visit multiple offices. While proper 
communication is necessary, an established chain of custody for reports of sexual violence that 
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result in survivors only needing to tell their story once would also result in less emotional labor 
for survivors. When considering what is needed for a survivor, or any student, to have a fulfilling 
educational experience, being understood, heard, and welcomed are some of the core 
components of a properly educative experience. 
Critical Action Research 
The basis of my programmatic intervention is critical action research, a non-positivist, 
system-focused, community-oriented way of addressing an issue. In this section I will broadly 
define critical action research, positivism, and systemic change. Upon explaining these concepts, 
I will describe the importance of critical action research within higher education. As a 
community in and of itself, critical action research can serve as a productive way to make change 
on college campuses. Lastly, I will briefly introduce how critical action research is the 
cornerstone of my solution to campus sexual violence response. 
What is CAR? 
 When considering how to make change at the university, several approaches can be 
taken. Surveys are often sent out to gain insight regarding the needs of students and then change 
is made based on the results. Round table discussions and open forums are conducted to create 
conversation. While these processes are beneficial and are capable of creating positive change at 
the university, they often function with the notion that the solution they will enact has an end 
date. Critical action research, though willing to utilize surveys, open forums, and discussion, 
functions with the understanding that action is a work in progress (Brydon-Miller, 2003). 
Though there may be an initial end goal, critical action research begs the question of how the 
work must continue in order to create true socially just change.  
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 Critical action research is a non-positivist approach to knowledge creation and 
consumption, action implementation, and change making (Brydon-Miller, 2003). Within a 
positivist approach, academics, scholars, and change agents often design their solutions around 
peer-reviewed, published, scholarly work and established research. Change developed and 
enacted through a positivist lens assumes that only such works are valid forms of knowledge 
production; this view dominates our present society and often dictates how we perceive truth. 
Critical action research dictates that there is more to knowledge production than formal academic 
and scholarly writing (Brydon-Miller, 2003). Through a non-positivist lens, critical action 
research brings validity and importance to forms of knowledge such as personal testimonial and 
community experiences, further solidifying that knowledge is a social construct. 
 In addition to bringing into question how we perceive knowledge production, critical 
action research compels those who practice it to recognize the importance of community 
involvement when developing solutions (Brydon-Miller, 2003). Instead of engaging in an 
outsider-looking-in perspective, critical action research demands that the researcher and change 
agent be actively engaged in the community which they study. This principle within critical 
action research displays the importance of members of the affected group having their voices 
heard and can limit harm that may take place due to researcher ignorance. When practicing 
research in this community-oriented way, not only will the community be affected more 
positively, but the researcher will as well (Reid & Frisby, 2008).  
 Critical action research, while constituted by these main components, is so much more 
than just community-driven, non-positivist, values-oriented research. When practiced, critical 
action research should improve social practice through democracy, emphasize the importance of 
all forms of knowledge, encourage empathy, and engage theory to become practice (Brydon-
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Miller, 2003). When considering these components of critical action research and the impact 
they can have on a community, it becomes clear how influential such practice is within higher 
education. 
CAR in Higher Education 
 College campuses can be considered their own communities and utilizing critical action 
research when enacting change at the university simply makes sense. Students, being a 
prominent stakeholder at the university, should have significant say in what issues are being 
addressed and how they are to be solved. Additionally, the voices of faculty and staff are key 
when considering how change is made. While many universities utilize methods such as surveys 
and forums to collect data, final decisions regarding solutions and changes are made by 
administrative staff and often involve a specific end goal. While critical action research does not 
ignore an end goal, it does recognize the cyclical nature that exists within society. By 
recognizing cycles and how systems of injustice work, a critical action research lens is ideal for 
enacting change on college campuses.  
 Critical action research takes into consideration that solutions must be ongoing and 
addressing systemic injustice is not complete after one staff training, presentation, or conference. 
Since higher education is reflective of society, college campuses are not immune to systemic 
issues, such as racism, sexism, and rape culture. These systemic issues are all too often addressed 
with singular events, finite series, or one-time grant-funded initiatives. While these interventions 
are not negative, they do not address the deep-rooted causes of issues on college campuses today. 
These deeper issues require a systemic, ongoing solution enacted by committed change agents 
prepared to ingrain themselves in the community they are serving. The issues must be addressed 
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by individuals prepared to lift the voices of those who are historically marginalized and ensure 
that decisions are not being made without democratic input from those affected most. 
CAR in Sexual Violence Response  
Sexual violence is one of the many systemic issues that afflicts college campuses today. 
The daunting number of students that are affected by sexual violence each year is upheld by the 
patriarchal structure that dictates much of Western society. Patriarchy, the societal belief that 
places more value on men over women (Merriam-Webster, n.d.), is part of the blueprint that 
Western society is built on. This belief allows for rape culture to persist on college campuses and 
therefore creates rampant injustice for survivors. Rape culture is comprised of a number of 
aspects, including the belief of perpetrators over survivors, and the assumption that survivors are 
“asking for it” because of how they dress, flirt, and behave while intoxicated.  
Since survivors as a group of people are often not heard, addressing the issue of sexual 
violence on college campuses must be answered through critical action research. By utilizing 
critical action research, the very basis of the change that needs to be enacted can be the voices of 
survivors and the testimonials of their experiences. In the creation of my intervention, which will 
be described in Chapter 4, I emphasize the importance of valuing survivors and ensuring that the 
changes made are not based on what administers think survivors need - they are based on what 
survivors know they need. By giving power to survivors and lifting their voices, I am ensuring 
that my intervention is structured through a critical action lens. In addition to placing prominence 
on the testimonials of survivors, my intervention will be designed to continually address the 
issues of sexual violence and rape culture on college campus. 
Terms and Definitions  
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 Much of the language used in my thesis has been established through my liberal arts 
education and the experiences I have had as a paraprofessional and professional in Student 
Affairs. While these words are a part of my daily vernacular, I recognize the privilege I have to 
possess the vocabulary that I do. This list of terms and definitions is meant to serve as a guide for 
readers to utilize in order to better understand my message and the issue I am analyzing. While 
this list is not exhaustive of every term I use in my writing, it should offer clarity for the terms I 
use repeatedly throughout the chapters of this thesis. 
Table 1. 1 Brief Table of Commonly Used Terms and Definitions 
 
Term Definition 
Intersectional Feminism - Kimberlé Crenshaw coined the term “intersectionality” 
which refers to the way one’s racial, gender, and 
socioeconomic identities intersect (Crenshaw, 1991). 
- Intersectional feminism, or third wave feminism, is a 
more modern form of feminism that examines the various 
identities that affect minoritized groups. 
- I will use this lens to examine the intersection of identities 
that survivors hold and how that affects their 
comfortability seeking resources as well as how folks 
with different intersecting identities are at varying 
heightened risks for being sexually assaulted. 
Sexual Violence - According to the US Department of Education, the Title 
IX definition of sexual violence refers to “physical sexual 
acts perpetrated against a person’s will or where a person 
is incapable of giving consent” (2020). 
Institutional Betrayal - A theoretical construct based on betrayal trauma 
psychology (Stader & William-Cunningham, 2017). 
- This is experienced by survivors of sexual violence when 
they lose trust in the institution due to lack of proper 
resources/lack of ability to identify resources. 
Rape Culture - This trivializes sexual violence and normalizes the 
presence of all forms of violence against women and 
femme people. It is heavily prevalent on college 
campuses (Marshall University, n.d.) 
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Queer - This term will be used as an umbrella term for the 
LGBTQ2SIA+ community. While this term has a 
negative historical connotation, it has recently been 
reclaimed by the LGBTQ2SIA+ community. 
Sex Assigned at Birth - The designated sex on one’s birth certificate that is 
assigned to them upon birth. This designation is often in 
accordance with the outer genitalia an infant presents and 
is classified as female, male, or intersex. 
- This does not always align with one's gender identity. 
Gender Identity - This refers to the way in which a person identifies 
themself and their feeling of their own gender regardless 
of their sex assigned a birth. 
- This will be referred to also as “gender”. This will be 
used to identity someone (when necessary) instead of sex 
assigned at birth. 
Sexuality - The way in which a person identifies their sexual 
attraction towards others. 
LGBTQ2SIA+ - Lesbian, Gay, Bisexual, Transgender, Queer/Questioning, 
Two-Spirit, Intersex, Asexual/Agender, etc. 
- Some of the prominent identity markers to indicate one’s 
gender identity or sexuality within the queer community. 
- These terms will be used to discuss how individuals 
belonging to the community are at a heightened risk of 
being sexually assaulted as well as to discuss 
intersectionality and under-reporting/research of queer 
folks. 
Survivor (vs. Victim) - Someone who has survived or been personally affected by 
a traumatic event. 
- This term will specifically be used to refer to those who 
have survived/been directly affected by an act of sexual 
violence. 
- The term survivor will be used instead of “victim” as a 
way to give power and autonomy back to those who have 
survived a sexual assault. While I have chosen to use 
“survivor” as an umbrella term for these individuals, 
some folks who have been affected by sexual assault may 
self-identity as a victim. 
Patriarchy - “A system of society or government in which men hold 
the power and women are largely excluded from it” 
(Merriam-Webster, n.d.). 
- Patriarchal systems uphold rape culture and the 
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prevalence of sexual violence. 
Timely Warning - Alerts that are sent out to the campus community to 
communicate a crime has occurred on campus. 
- Timely warnings are a mandate of the Clery Act to ensure 
that campus community members are aware when there is 
a threat on campus (The Clery Center, n.d.). 
 
Conclusion 
 In this chapter, I examined what I believe is the purpose of education. By utilizing 
Dewey’s (2008) theory of educative and miseducative experiences, I explored how experiencing 
sexual violence is akin to a miseducative experience. In doing so, I emphasized the importance 
of combating sexual violence on college campuses and ensuring that survivors of sexual violence 
are heard. After outlining the importance of the student affairs field within higher education, I 
defined critical action research, compared it to a positivist research lens, and emphasized its 
importance in addressing systemic issues of injustice. By displaying how critical action research 
can be influential in higher education, I laid the groundwork for my programmatic intervention 
in addressing the prevalence of college sexual violence. In the following chapter, I unpack other 
key areas of scholarship that inform my critical action research.  
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Chapter Three: Historical and Literature Review 
 Sexual violence prevention, education, and response has come a long way in recent years. 
While the issue of sexual violence is not new to society, the ways in which it has been addressed 
on college campuses has progressed through the enactment of policies and regulations that hold 
higher education institutions accountable. In this chapter, I will begin my historical analysis of 
sexual violence on college campuses with the enactment of Title IX and then continue by 
analyzing the Clery Act and the Violence Against Women Act. After explaining their 
intersections and commonality, I will then describe how these policies and the history of sexual 
violence prevention, education, and response informs my thematic concern. During the 
remainder of this chapter, I will examine the current discourse surrounding sexual violence by 
outlining a few social and political movements that have been enacted in the past 20 years. I will 
then critique the conversation taking place within political circles surrounding consent, “boys 
will be boys” behavior, and the protection of sexual assailants. Finally, this chapter will conclude 
with my literature review of how various college campuses are answering the call of sexual 
violence prevention and examining how my graduate studies have informed my own practice. 
Policy 
 In this section, I will provide a brief history of Title IX, the Clery Act, and the Violence 
Against Women Act. All three of these policies play a role in how survivors are currently served 
on college campuses. After giving a brief history of each, I will detail how they play a role on 
college campuses and are ultimately interconnected. 
Title IX 
While it is hard to pinpoint when sexual violence became an issue on college campuses, 
the enactment of Title IX in 1972 is a more recent point in history where issues of sexual 
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discrimination were addressed legally. Title IX addresses many forms of discrimination based on 
sex and is often noted as the blueprint for equality within athletics and the cornerstone for sexual 
violence prevention. According to the Education Amendments of 1972, Title IX requires that all 
education entities receiving federal funding not discriminate on the basis of sex (US Department 
of Justice, 2012). Title IX was created in response to the sexual discrimination and harassment 
that was present in education and was designed to mitigate it. Before Title IX was passed, 
women were heavily discriminated against in all aspects of education from admissions and 
enrollment to benefits offered to women faculty (US Department of Justice, 2012). While Title 
IX has been a driving force behind gender equity, it is all too often ignored and pushed to the 
side by institutions of higher education.  
An example of Title IX from popular culture is the documentary The Hunting Ground, 
where several prominent universities were analyzed for their inaction during a number of 
instances of sexual violence that occurred on their campuses (Dick, 2015). In the documentary, 
the creators pointed out that there are many institutions of higher education that likely falsify 
their annual safety reports in order to appear more appealing while still receiving federal funding 
under the guise of Title IX compliance (Dick, 2015). Education institutions will engage in acts 
such as ignoring and downplaying reports of sexual violence, encouraging survivors to not move 
forward with their reports, and dragging out conduct processes in an attempt to lessen the 
published numbers of Title IX violations that have occurred on campus.  
While some colleges and universities, such as Harvard, University of North Carolina, and 
Notre Dame, have purposefully or accidentally played a part in covering up sex discrimination 
on college campuses (Dick, 2015), the change in Title IX regulations that came with the 
appointment of Betsy DeVos as Education Secretary of the United States created much more 
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frustration for those fighting to end sexual assault. While many policy changes were enacted 
with the new administration, the most prominent were changes regarding due process, cross-
examination, and live hearings where survivors are allowed to be questioned with their assailant 
in the room (Anderson, 2020). While the changes made by DeVos and the Office of Civil Rights 
(OCR) were unveiled under the guise of creating more equity for survivors and the accused, 
advocates of ending sexual violence fought back and are continuing to do so (Know Your IX, 
n.d.). While a surface level analysis of the new Title IX regulations may give false hope of equity 
and care for survivors, many of the new regulations, such as in-person hearings and cross-
examinations, are harmful and can be traumatizing for survivors. The changes that were made 
could ultimately result in lower numbers of reports, not due to less assaults taking place but 
because of survivors feeling even more underserved than they were before. While the regulations 
put in place by DeVos leave many questions in the minds of Title IX offices and other college 
administrators, other policies and procedures are still present to help guide the important work 
they do. Though the changes made by the Trump administration have had a grave impact on 
survivor support as we know it, there is hope for positive change to come as the Biden 
Presidency progresses. 
The Clery Act 
While Title IX is a well-known policy that holds education institutions accountable, the 
passing of the Clery Act ensured another layer of protection for college survivors of sexual 
assault. In 1989 at Lehigh University, Jean Clery was raped and murdered on her college campus 
(The Clery Center, n.d.). While her assault and murder could have been prevented, security 
systems such as the Clery Act were not in place then and ultimately resulted in her untimely 
death. Following her attack, Jean Clery’s parents worked to ensure that no other student would 
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be put in a vulnerable position due to lack of information. The Jean Clery Act was enacted in 
1990 after Jean Clery’s parents lobbied for a campus security act that would ensure that college 
campuses disseminate information to campus constituents quickly when there was an imminent 
threat to them (The Clery Center, n.d.). The act transformed how instances of sexual violence are 
communicated to campus communities and works in tandem with Title IX regulations. Along 
with ensuring college campuses are transparently communicating about imminent dangers, the 
Clery Act also requires that all schools that receive federal funding engage in prevention 
education for all students and employees, provide victims of crimes with a written description of 
their rights, and publish an Annual Security Report (ASR) (The Clery Center, n.d.).  
In addition to the publication of an ASR, the Clery Act also requires that Timely 
Warnings, communication from the university to its constituents via text message and email, be 
used to alert the campus community when there is an active threat on or near campus (The Clery 
Center, n.d.). Campus authorities have the responsibility to determine the active threat level of a 
crime and then make the decision whether or not a Timely Warning should be issued. Timely 
Warnings can be used to inform the campus community about any crime that is covered under 
the Clery Act such as hate crimes, criminal offenses, drug violations, and Violence Against 
Women Act (VAWA) violations (The Clery Center, n.d.).  
The Violence Against Women Act 
 In addition to the policies and regulations put in place by Title IX and the Clery Act, the 
Violence Against Women Act (VAWA), passed in 1994, also provides higher education 
institutions with guidelines to mitigate sexual violence on college campuses (National Network 
to End Domestic Violence [NNDV], n.d.). The Violence Against Women Act, which is revisited 
every five years, serves to protect women and LGBTQIA+ individuals and provide community 
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response and resources for survivors of sexual harassment, assault, and stalking (NNDV, n.d.). 
Through VAWA, institutions of higher education can apply for grant funding that is used to 
promote violence prevention and education work on college campuses (US Department of 
Justice, n.d.). The grant funding that colleges and universities can apply for is granted through 
the Office on Violence Against Women (OVW) and often runs in three-year cycles. Colleges and 
universities who receive OVW VAWA funding are required to follow certain guidelines and 
utilize their funding in very specific ways. The campus programming and education resources 
that are provided through VAWA funding is integral in the fight against campus sexual assault, 
harassment, and stalking. 
 While VAWA has been deemed by many advocates as important, there are still those 
who choose to fight against it. For example, as of this writing, VAWA is up for renewal and is in 
danger due to an overwhelming number of politicians who stand against it (Nadler, 2021). If the 
VAWA renewal of 2021 is passed, the bill will establish more holistic protections for survivors 
of sexual violence that include specific protections for BIPOC (Black, Indigenous, and People of 
Color) survivors, housing protections, and addressal of firearms related loopholes (US 
Department of Justice, n.d.). While VAWA, the Clery Act, and Title IX all serve in their own 
individual ways to protect survivors of sexual violence, together, they are designed to create 
equitable systems in which survivors can seek justice and support. While these systems exist and 
often serve their purpose well in the realm of education, many forces outside of education allow 
for individuals who act against these policies to gain power. 
Sexual Violence in Mainstream Discourse 
This section deconstructs the political climate surrounding rape culture in the recent past 
by specifically highlighting the election of Donald Trump in November 2016 and the swearing in 
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of Supreme Court Justice Brett Kavanaugh in October 2018. Then, two popularized cases of 
sexual violence that have occurred on college campuses - the cases against Brock Turner and 
Larry Nassar - are outlined. This section will conclude by drawing attention to the It’s On Us 
campaign, a program launched by the Obama-Biden presidency, as well as the #MeToo and 
#TimesUp movements, that have drawn attention to sexual violence being covered up and 
excused both inside and outside of Hollywood. 
A Political Battleground 
 During the 2016 Presidential election, the United States witnessed the normalization of 
sexual violence reach a new, severe, and troubling level. The battle between the political left and 
right turned into a war as arguments about “locker room talk” and “boys will be boys” behavior 
came to the forefront with the 45th President of the United States, Donald Trump, at the center of 
the conversation. While many allegations had been brought forward against him before the 
election, a large number of women came forward and accused him during and after his election 
(Pearson et al., 2017). In addition to the number of accusations against Donald Trump, much of 
his not-so-private life came into question during and after the election. From blatantly sexist 
statements to his infamous claim of grabbing women by their genitals, Donald Trump has long 
been centralized in the spotlight of sexual violence normalization and rape culture.  
 While the claims, accusations, and blatantly true examples of Trump engaging in sexism 
and sexual violence are many, there was and still is an outstanding number of people who stand 
by him and believe that his behavior is not only okay but acceptable. During Trump’s election 
and time in office, the normalization of sexual violence grew and its affect was felt everywhere, 
including on college campuses. The excuses made for Trump's blatantly sexist behavior are akin 
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to those made to excuse and support the eventual swearing in of Brett Kavanaugh as a Supreme 
Court Justice. 
 While politicians are not void of fault, the Trump presidency left no stone unturned when 
appointing and swearing in controversial people whose backgrounds and personal histories were 
very different from previous appointees. After the retirement of Justice Anthony Kennedy, 
Donald Trump nominated Brett Kavanaugh to fill the vacated Supreme Court seat. Shortly after 
his nomination, Dr. Christine Blasey Ford came forward and accused Kavanaugh of sexually 
assaulting her while they were in high school. While her statement was initially sent in a 
confidential letter, she later came forward and ultimately told her account during the Senate 
hearings for Brett Kavanaugh’s appointment to the US Supreme Court (National Public Radio 
[NPR], 2018). Though her testimony was powerful and invigorated millions of people, 
Kavanaugh was ultimately sworn in as a Supreme Court Justice on October 6th, 2018 (Supreme 
Court of the United States, n.d.).  
Though both Trump and Kavanaugh are high-profile, high-power examples, the 
normalization of rape culture, toxic masculinity, and the “boys will be boys” mentality are 
dangerous parts of U.S. society. These aspects of U.S. culture allow for sexual assailants and 
active contributors to sexist patriarchal values to not only succeed but gain insurmountable 
power and ultimately, not be held accountable for their actions. Though these examples are not 
directly related to rape culture on college campuses, individuals like Trump and Kavanaugh 
gaining such great political power communicates that it is okay, and even applauded, to take 
power away from others. When this type of messaging comes from so high up in the U.S. 
political system, it tells regular citizens, and specifically college students, that they can get away 
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with their assaultive actions without repercussions. This behavior and these thought patterns are 
what feed rape culture on college campuses and allow it to persist.  
Boys Will Be Boys Held Accountable for Their Actions 
 While political figures such as Donald Trump and Brett Kavanaugh are often not 
protected from critique by the public, there have been instances where seemingly average 
individuals have found it difficult to escape the limelight due to their own sexual assault 
allegations. In 2015, after less than one year attending Stanford University, Brock Turner raped 
an unconscious woman behind a dumpster after attending a fraternity party (Associated Press, 
2016). Turner’s case quickly gained national publicity and was followed closely by advocates 
working to end rape culture and sexual violence on college campuses. Turner was originally 
charged with “two counts of rape, two counts of penetration, and one count of assault with intent 
to rape” (Associated Press, 2016). By the end of his incredibly short trial, Turner was sentenced 
to only six months in jail. He was released after serving only three. During his trial, his attorney 
and father, as well as Turner sympathizers, have been critiqued for their claims that Turner was a 
respectable man and that his promising swimming career was going to be ruined by the trial 
(Stack, 2016). 
 While there is plenty to dissect about the trial itself, the narrative that the assailant was a 
“good kid” whose life will be “ruined” by the accusations against them is a common trope that 
permeates and upholds rape culture (University of Southern Connecticut, n.d.). This “victim 
blaming” rhetoric (University of Southern Connecticut, n.d.), much like asking “what was she 
wearing?”, serves to place the responsibility of not only the sexual assault but also what happens 
to the assailant on the survivor. When making the claim “this will ruin his future”, it is suggested 
that if the survivor simply didn’t report, everything would be fine. It is also then ignored that the 
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assailant is at fault for the ruining of their own reputation and future prospects due to the act that 
they committed. 
 While the national response to Turner’s trial was met with political arguments pinning 
the “right” and “left” against each other, Stanford University took a stand that made their 
feelings very clear. In their statement after the conclusion of Turner’s trial, Stanford University 
indicated that they had conducted their own investigation, banned Turner from campus, and 
ensured support was provided to the survivor of the assault (Stanford University, 2016). Stanford 
University, however, is not the only US university to have to work through a high-profile sexual 
violence case.  
 In addition to Turner’s case, there are other college sexual violence cases that have made 
national headlines. In 2016, one year after he stepped down from his position with the USA 
Women’s Gymnastics team, hundreds of women came forward and accused Larry Nassar of 
sexual assault (Kirby, 2018). Nassar, who had worked extensively with Michigan State 
University along with the USA Gymnastics Team, was a physical trainer who worked with 
hundreds of gymnasts through their injuries. For many years, Nassar was protected by the USA 
Gymnastics organization. The Netflix documentary Athlete A highlights reporters from the 
Indianapolis Star and their story about gymnastics coaches being shuffled around after 
allegations of sexual violence. During their investigation, the journalists started to receive 
contact from former gymnasts accusing Nassar of sexually assaulting them (Cohen & Shenk, 
2020). 
 There have been 125 women who have raised criminal cases against Nassar and almost 
300 others have raised civil cases against him (Kirby, 2018). While his case took place several 
years ago, it sparked a movement that encouraged athletes to feel empowered to speak out 
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against their coaches, physical trainers, and others who have assaulted them. Since his trial, 
Michigan State University has released various statements, including an apology to the survivors 
directly from the President of the university, standing up against what has taken place and taking 
blame for not catching onto the situation earlier. The MSU website now has a page dedicated to 
resources for survivors of Nassar's abuse that is accessible to the public (Michigan State 
University [MSU], n.d.).  
While his trial was not met with nearly as much rhetoric about his “future” as Turner’s 
was, there is still a great amount of sympathy provided to assailants of sexual violence like 
Nassar due to the prevalence of rape culture (Manne, 2016). Though there are many sexual 
violence cases that could be analyzed, these specific cases gained national attention due to how 
extreme they were. Though frustrating to many, results such as the Turner case are not 
uncommon. According to Morabito, Williams, and Pattavina (2019), only 1.6% of the almost 
4,000 sexual violence cases reported in a specific jurisdiction within the U.S. resulted in a trial.  
While Nassar and Turner are in the small percentage of those who were ultimately tried 
in court, thousands of accused sexual assailants never are. The lack of justice served to so many 
people who commit acts of sexual violence is another perpetuating factor of rape culture. The 
“boys will be boys” and “what about his future” conversations that often surround sexual 
violence cases feeds into the lack of reporting that takes place on college campuses. While the 
judicial system has much to learn when it comes to investigating and trying cases of sexual 
assault, the ways in which it impacts college rape culture and lack of reporting is an issue within 
higher education that needs to be tackled. Though it is not easy to change the minds of every 
rapist sympathizer, there are many organizations and cultural movements that are doing the work 
to end rape culture and make it abundantly clear that sexual violence is not okay.  
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Speaking Up 
 Founded in 2014 by the Obama-Biden administration, It’s On Us is an extension of the 
non-profit Civic Nation that focuses on empowering colleges and universities to refocus their 
sexual violence prevention education through a new lens (It’s On Us, n.d.). The mission of It’s 
On Us is to change the narrative surrounding sexual violence prevention so that the responsibility 
is removed from the survivor and placed on everyone to end sexual assault on college campuses 
(It’s On Us, n.d.). Currently, It’s On Us is present on over 70 college campuses. Each campus 
chapter belongs to a specific region which hosts regular meetings to ensure that each chapter is 
supported in their own goals. Along with providing campuses with a new way to advocate for an 
end to sexual violence, It’s On Us also participates in regular pledge drives which serve as a low-
engagement, high-impact way for students to begin their engagement with the sexual violence 
conversation. 
 While It’s On Us is specific to college campuses, the national conversation surrounding 
sexual violence has been anything but quiet. In recent years, movements such as #MeToo and 
#TimesUp have gained momentum due to more celebrities and high-profile figures engaging in 
the conversation. The #MeToo movement, created by Tarana Burke, came to fruition in 2006 
however it wasn’t until 2017 that the movement blazed its way into the spotlight (Burke, n.d.). 
While #MeToo began as a small grassroots organization to support survivors, it has quickly 
grown into a cultural phenomenon that not only serves survivors but also sparks conversations 
internationally about the exceedingly high number of sexual assaults that take place each year. In 
conjunction with the #MeToo movement, #TimesUp gained momentum around the same time 
with the focus being to end sexual based discrimination and harassment in the workplace (Times 
Up, n.d.). While both #MeToo and #TimesUp are not specific to college campuses, just like It’s 
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On Us, they have engaged the current generation of survivors and college students in a 
conversation that was once considered taboo. All three of these movements have served to light a 
fire in activists across the country. While this conversation is fairly new, sexual violence 
prevention and education work has been present on college campuses for quite some time. 
Sexual Violence Prevention in Higher Education 
 Any education institution that receives federal funding is required to address issues of 
sexual violence on college campus. While it is important to ensure that colleges and universities 
are following the necessary protocols, it is also imperative that campuses address sexual violence 
because they are extensions of the greater community that surrounds them. By educating students 
and showing a robust response system, colleges can play a key role in changing the cultural 
context of rape culture and sexual violence. Due to the Title IX regulations described above, 
offices of Title IX serve college students regularly however, many college campuses employ 
other avenues to prevent and respond to sexual violence and other Title IX offenses. These other 
offices serve as resources to survivors while also educating the campus community about issues 
of consent, gender discrimination, and sexual violence prevention. In this section, I first analyze 
the issue of sexual violence on college campuses from a scholarly lens. Afterwards, I will briefly 
explain a frequently used bystander intervention training found on many campuses. Finally, I 
will highlight a few college campuses that I believe encompass the various types of sexual 
violence prevention, education, and response resources commonly offered with a special focus 
on peer education programs. 
Scholarly Analysis 
 When analyzing sexual violence on college campuses, there is plenty of research 
regarding prevention techniques, how to best serve survivors, and whether or not bystander 
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intervention works. First, peer education is important in violence prevention because research 
shows that peers are likely to listen to each other and take guidance from others their own age 
(Wawrzynski et al., 2011). Specifically, peer education combats sexual violence and institutional 
betrayal because college students are more receptive to feedback and instruction coming from 
their peers (Wawrzynski et al., 2011). Landerman & Williamsen (2018) described how 
community building, social justice and inclusion, supporting survivors, and student partnerships 
can help to ensure all student affairs employees are addressing sexual violence. These strategies 
and practices should be the work of student affairs workers as a whole because they can utilize 
their unique relationships with students to combat rape culture. Each student affairs professional 
develops bonds with the students they work with. These bonds may result in students feeling 
more comfortable disclosing instances of sexual violence to them. While it is important that 
student affairs employees be confident in relaying the resources available on campus, it is also 
imperative that they utilize Landmen & Williamsen’s (2018) concepts to ensure survivors are 
supported all across campus. Landerman & Williamsen (2018) connects and relates to critical 
action research (see Chapter 4) because they advocate for taking information and knowledge 
from the community and using that information to then serve that community.  
Banyard, Moynihan & Crossman’s (2009) work builds onto a peer education focus 
(Landerman & Williamsen, 2018). Banyard et al. (2009) researched how student leaders could be 
utilized as change makers. Through Banyard’s research, it can be suggested that student leaders 
serving as bystanders and showing how bystander intervention can work in instances of sexual 
violence would be beneficial.  
Institutional betrayal is addressed in Stader & Williams-Cunningham’s (2017) research 
with regards to how it relates to sexual violence survivors. Institutional betrayal is, briefly, the 
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idea that trauma is experienced (such a sexual violence in college) and then the survivor is 
retraumatized because of an insensitive and inadequate response due to disorganization, 
miscommunication, and victim blaming coming from the institution. When survivors experience 
this retraumatization, they can experience withdrawal across all spheres of life including 
academic, social, and emotional. In addition to causing such negative side effects, Smith and 
Freyd (2013) explain how institutional betrayal can sometimes not be processed immediately by 
the survivor but ultimately, the trauma it causes is still impactful. By ensuring that serving 
survivors and being conscious of the negative and traumatic effects of institutional betrayal are at 
the forefront, survivor support systems can better protect survivors from continuous trauma. By 
taking into account the importance of institutional betrayal and its impact on sexual violence 
survivors (Stader & Williams-Cunningham, 2017), my intervention aims to mitigate any 
additional trauma that survivors could face during and after their disclosure.  
McMahon (2008) has generated a model for sexual violence prevention and response that 
specifically outlines what a system should have in place to properly serve survivors. She expands 
on the following key points: how sexual assault is defined; ensuring the institutions sexual 
violence policies are clear; defining who is responsible for responding to sexual violence and 
how they are trained; how students can report an act of sexual violence; what prevention efforts 
exist and how survivors are being supported; what policies and practices exist that prevent 
reporting; encouraging the reporting of instances of sexual violence; and lastly, clarity on how 
perpetrators should be investigated and punished (McMahon, 2008). This model not only 
outlines clear, concise ways to ensure sexual violence prevention, education, and response is 
taken seriously, but it puts survivors first and ensures they are at the forefront of sexual violence 
work. Survivors and their needs musts be put first in order to have an effective sexual violence 
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response program. The importance of centering survivors comes to play in many of the examples 
seen today on college campuses.  
Current Examples 
 In addition to focusing on and supporting survivors, many college campuses are also 
working on establishing trainings and programs that help educate the campus community. While 
not implemented universally, Green Dot training is one version of bystander intervention training 
that can be used on college campuses. The Green Dot program can be modified to fit populations 
in K-12, college, and beyond and is designed to be modified depending on the community and 
culture in which it is being presented (Alteristic, n.d.). In regard to college training, Green Dot 
takes approximately six hours and allows participants to leave with the resources to understand 
interventions strategies for various scenarios. Additionally, Green Dot works to make sure 
participants feel that they can intervene regardless of their identity as an introvert or extrovert. 
When engaging in Green Dot training, facilitators ensure that participants are actively engaged 
and learning not only how to intervene and stop an act of power-based personal violence, but 
also how to do the personal and community work to stop the systems in place that allow for 
violence to thrive. 
 Many colleges and universities utilize Green Dot, or something similar, to educate 
employees, student organizations, sports teams, and student organizations about how to 
recognize different types of violence and how to feel comfortable intervening without putting 
themselves in danger. According to Coker et al. (2011), students who have been trained in 
bystander intervention had a decrease in belief of various myths surrounding sexual violence. 
While involving campus public safety or the police may sometimes be necessary, Green Dot 
educates students so they know when it is and is not safe to “distract, deflect, direct, or delegate” 
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(Alteristic, n.d.). The listed “4 D’s” of Green Dot are what participants are taught to prevent acts 
of violence from occurring; they are designed to allow folks who are shy or outgoing to feel 
comfortable intervening (Alteristic, n.d.). While bystander intervention training is becoming 
increasingly popular on college campuses, many universities have also dedicated time and 
resources to create peer education programs. These programs are often designed to support 
survivors while recognizing that college students often prefer to listen to others their age. 
 The first example of a peer education program is the S.O.S., Sexual Offense Support, 
program at the University of Delaware. On their website, S.O.S. is described in the following 
way: 
S.O.S. believes in empowering individuals and groups to respond to survivors of sexual 
misconduct in ways that are confidential, empathetic, and non-judgmental. We believe in 
treating all contacts with respect, dignity, and equality regardless of circumstances, race, 
color, gender, religion, ancestry, national origin, sexual orientation, veteran status, age, or 
disability. We believe that it is possible to reduce sexual misconduct through education, 
understanding, and compassion. (University of Delaware Sexual Offense Support, para. 
1) 
With a focus on empathy, education, and non-judgement, S.O.S. is a program that is designed 
with survivors at the forefront of their work. S.O.S. is a service available to all University of 
Delaware students at all times. In addition to providing survivors with immediate crisis support, 
S.O.S. also provides support groups and counseling, education, and outreach to the campus 
community (University of Delaware, n.d.). Overall, this program, which is run through the 
University of Delaware’s Office of Student Wellness & Health Promotion, advertises its services 
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for survivors in a great way and uses the practice of peer education to ensure that survivors are 
heard and do not feel intimidated to report their experience. 
 Second, the Center for Women and Gender Equity (previously known as the “Women’s 
Center”) at West Chester University (WCUPA), is an office designed to serve survivors of 
sexual violence as well as queer and BIPOC students to ensure they have equitable and enjoyable 
experiences (West Chester University, n.d.). While the Center for Women and Gender Equity 
has professional staff that ultimately work with survivors of sexual violence, they also have a 
team of peer educators that work to educate the campus community through classroom 
discussions, public presentations, trainings, educational events, and conferences. The topics 
covered by the Center for Women and Gender Equity include, but are not limited to, sexual 
violence prevention, toxic masculinity, women empowerment, and sexual education (West 
Chester University, n.d.). At WCUPA, the peer education model is often used to ensure that 
students on campus feel encouraged to learn and also trust where the knowledge is coming from. 
WCUPA recognizes that students trust those who they share commonalities with. This model 
thrives at the Center for Women and Gender Equity and allows the peer educators to feel 
empowered while also providing comfort to survivors of sexual violence who feel the need to 
disclose their assault to someone besides Title IX. 
 Lastly, Brown University utilizes peer education strategies through their Sexual Assault 
Peer Education (SAPE) program. The Brown University BWell Health Promotion website says 
the following about SAPE: 
The Sexual Assault Peer Education (SAPE) is a collectively accountable and mutually 
supportive community of Brown University students who are grounded in intersectional 
feminism and dedicated to shaping campus culture around sexual, relationship, and 
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gender-based harm. We provide preventative education for our peer communities to 
actively engage in consent, intervention, survivor support and community healing (Brown 
University, n.d.). 
 SAPE is different from the previously listed peer education programs because it is stylistically 
closer to a student organization. In addition to supporting survivors, SAPE hosts educational 
programs, conducts trainings, and meets as a collective regularly to continue their own education 
(Brown University, n.d.). Each of these institutional programs works to ensure that survivors of 
sexual violence are being served and that the general population of the campus are being 
educated. 
Conclusion 
 While I do not currently work in sexual violence prevention within higher education, I 
strongly believe that it is everyone’s job to mitigate rape culture and educate the campus 
community. In my role working in student activities, I am constantly thinking about how to 
infuse consent education as well as conversations about power and privilege into the programs I 
plan. I find that while programs exist that center around this topic, it is important that I engage in 
the conversation and encourage the students I work with to think critically about their role in 
rape culture and systematic oppression on a regular basis - not just when they think it is 
important. While I do plan to eventually pursue sexual violence prevention, education, and 
response work professionally, in the meantime, I will continue to do my part in putting a stop to 
sexual violence on college campuses. Both the work I’ve done in my thesis and the effort put 
forth to create a meaningful intervention are just a couple ways I plan to contribute to this work.  
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Through the passing of Title IX, the Clery Act, and VAWA, sexual violence prevention 
has come a long way, though, it also has a long way to go. In this chapter, I broke down the 
various policies that exist to mitigate sexual violence on college campuses. After dissecting Title 
IX, the Clery Act, and VAWA, I continued to analyze the political discourse surrounding sexual 
violence and how toxic masculinity and sexism play a huge role in the permeation of sexual 
predators in politics, on college campuses, and in athletics. By reviewing the Brock Turner and 
Larry Nassar sexual violence cases, I segued into a conversation about how sexual violence is 
currently being addressed on various college campuses and what scholars in the field have to say 
about what should be done. Lastly, I briefly connected this topic and my research to my current 
professional experience within higher education. In the next chapter, I will outline what I believe 
is the most effective way to serve survivors of sexual violence on college campuses. 
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Chapter Four: Critical Action Research Program Proposal 
When I chose to tackle the issue of campus sexual assault and how to best serve 
survivors, I grappled with designing my intervention for quite some time. In this chapter, I will 
finally be revealing what I believe to be a systemic solution for the systemic issue of rape culture 
and the retraumatization experienced after a sexual assault takes place. I will begin by briefly 
going over what critical action research (CAR) is again and how it informs my intervention. 
Then, I will give a detailed outline of my intervention, the program goals, and how the theorists 
and literature I referenced in the previous chapter relate to it. Lastly, I will complete this chapter 
by detailing exactly how my intervention should function and why. While it took quite some 
time to develop my intervention, I always knew I would create something that responded to the 
issue of sexual violence in a holistic, systemic way. 
The Blueprint 
        Chapter 2 described critical action research as a non-positivist, cyclical, and systemic way 
to address an issue (Brydon-Miller, 2003). As a non-positivist form of research and knowledge 
consumption, CAR recognizes the value in knowledge produced outside of traditionally accepted 
forms (Brydon-Miller, 2003). While many traditional forms of research rely on peer-reviewed, 
scholarly forms of knowledge, CAR believes personal experiences, testimony, and non-
published research are just as, if not more, valuable (Brydon-Miller, 2003). In addition to its non-
positivist framework, critical action research is cyclical in nature which is imperative when 
creating systemic change (Brydon-Miller, 2003). 
         CAR is cyclical in that when an individual or group uses CAR as the basis of their 
intervention, they are implying their program will not only address the issue as it currently stands 
but will continue to assess and re-address the issue as it changes. Utilizing a cyclical approach 
allows those intervening to not become stuck in a pattern of eventually addressing an issue that 
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may no longer exist. This type of approach is exactly what is needed when attempting to create 
systemic change. In addition to assessing and re-addressing the issue, the cyclical nature of CAR 
also ensures that those addressing the concern are ingrained in the society or culture they are 
helping and are utilizing the voices of those directly affected to create the change needed. By 
using this approach, the change that is created is done so with those most affected in mind and 
therefore, the end product is more likely to be an ongoing intervention that will continually 
address what the real problem is, not what the researcher believes the problem is. 
         Cyclical and systemic changes are necessary when attempting to transform higher 
education. While many people and organizations attempt to make change within the education 
system, all too often are they intervening in the way that they believe to be best without 
consulting the populations directly affected. By utilizing a critical action research lens, change 
agents who want to make a systemic difference could do so by enlisting voices and input from 
the students directly affected by the injustice needing to be addressed. Through a cyclical, 
systemically focused process, student affairs professionals would find themselves to be more 
successful; while CAR may be more work, fewer temporary solutions would be built up only to 
fall in the near future. 
         Due to the systems of injustice that uphold rape culture and sexual violence on campus, 
the intervention described in this chapter is best informed by CAR. My goal, through using a 
cyclical, non-positivist, systemic approach, is to create a sustainable program that will not serve 
as just a temporary fix to address sexual violence on college campuses. Through the creation of 
my intervention, I will completely transform the way survivors are supported from the moment 
they learn about sexual violence resources all the way through their disclosure and recovery 
process. 
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         While many programs and offices exist to support survivors of sexual violence, the 
intervention is a holistic approach that centers survivors and their needs and maintains a cyclical 
nature through regular assessment and adjustment. In addition to addressing sexual violence 
response in a cyclical and systemic way, the intervention is informed by the voices of survivors - 
their stories, thoughts, and opinions will be held in the same regard as peer-reviewed, scholarly 
journal articles when decisions are being made. I believe in order to properly center survivors, 
their voices and testimony should be valued just as much as the professional, published 
theorizers who are renowned as the top voices in the field of sexual violence prevention, 
education, and response. While there are many ways to address rape culture and sexual violence 
on college campuses, the development of an entire department is a systematic way to serve 
survivors of sexual violence. 
It’s Time to SOAR 
         While programs, trainings, and first-year seminars are all necessary to educate the 
campus community about sexual violence, none of them are systemic enough to transform 
survivor support. Ultimately, in creating a department that would educate the community, host 
trainings, and respond to instances of sexual violence, I knew that survivors needed to be 
centered in the conversation and development. To center survivors and their needs, I designed 
the Department of Survivor Outreach and Response (SOAR). This department will not only 
serve in the traditional ways that Title IX and sexual violence advocates do, but it will also take 
on the role of hosting educational programming; training faculty, staff, and students; and housing 
a team of peer educators who will speak in classrooms regularly. SOAR is a department of 
infinite possibility, guided by the combination of the many finite ideas that exist to solve this 
issue, including trainings, conferences, and singular employee positions. SOAR will be involved 
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in many aspects of sexual violence education, prevention, and response. Table 2 outlines the 
overarching program goals, objectives, and learning outcomes of the department. 
Table 4. 1 Brief Table of Program Goals, Program Objectives, and Learning Outcomes 
 
Program Goal Program Objectives Relevant Learning Outcomes 
Program Goal 1: Through 
the creation of Survivor 
Outreach and Response 
(SOAR.), survivors of sexual 
violence will better 
understand which resources 
on campus to reach out to 
dependent on their desired 
outcome. 
Program Objective 1.1: 
Within the first six weeks of 
creation, the SOAR team will 
implement an ongoing PR 
campaign through social 
media, regular tabling events, 
and physical brochures that 
will explain the different 
services offered through 
SOAR and which resources to 
reach out to for different 
outcomes. 
 
Program Objective 1.2: The 
SOAR peer education team 
will give a presentation 
outlining the services that are 
offered at SOAR and which 
resources to reach out to for 
various outcomes at every 
Summer, Fall, and Spring 
Orientation date, each year. 
Learning Outcome 1.1: 
After receiving educational 
materials about various 
resources on campus, 
incoming first-year students 
will be able to recall at least 
two confidential and two 
non-confidential resources 
and explain the difference 
between them. 
   
Program Goal 2: Through 
the merging of Title IX, 
Sexual Violence 
Prevention/Education, and 
Victim’s Advocacy into one 
physical space, survivors of 
sexual violence will 
experience less confusion 
when trying to locate the 
various resources that exist on 
Program Objective 2.1: An 
electronic intake triage form 
will be used to assist each 
visitor in determining which 
staff member within the 
physical space they need to 
meet with for their specific 




campus. Program Objective 2.2: The 
SOAR staff will perform bi-
annual trainings for Residence 
Life and Housing staff to 
ensure that all professional 
staff and student staff are 
educated on which resources 
exist within SOAR and can 
feel confident physically 
escorting survivors to the 
resources they need. 
 
Learning Outcome 2.1: By 
attending bi-annual 
trainings, Residence Life and 
Housing professional and 
student staff will be able to 
better articulate bystander 
intervention and their role in 
reducing sexual violence on 
campus. 
 
Program Goal 3: By creating 
a collaborative and openly 
communicative relationship 
between SOAR and on-and-
off-campus partners, 
survivors of sexual violence 
will be holistically supported 
by not only SOAR but also 
counseling services, student 
health services, and off 
campus support organizations. 
Program Objective 3.1: 
SOAR will host at least three 
events each semester 
partnering with on-campus 
resources that specifically 
outline their partnership and 
how they work together to 
support survivors of sexual 
violence. 
 
Learning Outcome 3.1: By 
attending events hosted by 
SOAR in collaboration with 
on-campus partners, 
attendees will identify at 
least two ways in which on-
campus resources can help 
support survivors of sexual 
violence. 
Program Objective 3.2: 
SOAR will invite off-campus 
resources to present to their 
staff and host tabling events 
for the campus community 
twice a month so that they will 
be consistently present on 
campus. 
Learning Outcome 3.2: By 
attending events hosted by 
SOAR in collaboration with 
off-campus partners, 
attendees will identify at 
least two ways in which off-
campus resources can help 
support survivors of sexual 
violence. 
Program Goal 4: By 
implementing a bi-annual 
training requirement for on-
campus public safety, SOAR, 
in conjunction with campus 
administration, will ensure 
that public safety officers are 
regularly educated about 
topics such as rape culture, 
harm reduction, and how 
racial and gender identity play 
Program Objective 4.1: 
SOAR will partner with the 
director of public safety to 
ensure that all public safety 
officers are required to attend 
bi-annual trainings in order to 




Program Objective 4.2: Each 
training will be presented by 
staff from SOAR as well as 
Learning Outcome 4.1: At 
each training, public safety 
officers will be able to 
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a role in sexual violence 
prevention. 
outside experts in topics being 
discussed. 
identify at least two new 
ways that they can better 
serve survivors of sexual 
assault when responding to 
their calls. 
 
Theory to Practice 
 Education is meant to be filled with positive transformative experiences that enrich 
students. Sexual violence is in complete opposition to this. In Chapter 2, I explained my 
philosophy of education and used Paulo Freire (1970), John Dewey (2008), and Kimberlé 
Crenshaw (1991) to outline my beliefs. All three of their theories can be found in the blueprint of 
SOAR. By drawing on Freire’s (1970) beliefs behind education access for all, SOAR ensures 
that survivors of sexual violence have equitable access to the educational experiences that would 
be taken from them otherwise. Through Dewey’s (2008) conceptualization of educative and 
miseducative experiences, SOAR minimizes the number of times survivors will have to disclose 
their story. Disclosure of a sexual assault is in and of itself a traumatizing and miseducative 
experience that survivors go through far too often with current reporting structures. As it stands, 
the disorganization and lack of communication between sexual violence resources often requires 
that survivors disclose to numerous offices and individuals dependent on their needs. Lastly, 
through an intersectional feminist lens, which focuses on the experiences of individuals based on 
their intersecting identities, Crenshaw’s (1991) distinction ensures that this intervention places 
emphasis on serving and supporting queer and Black women survivors. Sexual assault tends to 
affect queer students and students of color more than white students (RAINN, n.d.). However, 
many resources that are available tend to be marketed towards white, cisgender women. Through 
an intersectional feminist lens, SOAR will actively work to address the systemic injustice that 
marginalized survivors face. 
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 While these theories are at the very core of the development of SOAR, the day-to-day 
work of SOAR will be done in alignment with the various policies outlined in Chapter 3. Title 
IX, the Clery Act, and the Violence Against Women Act (VAWA) are three federal regulations 
and programs in place that will serve as the guide under which SOAR develops and implements 
its services and programs. While Title IX, the Clery Act, and VAWA are three incredibly 
important entities that serve survivors, SOAR will serve as a department that encourages regular 
discourse surrounding the ever-changing nature of Title IX and other policies on campus that 
pertain to sexual violence prevention, education, and response. 
 In addition to the policies and ideals that will shape SOAR, the department will also 
largely serve to mitigate instances of institutional betrayal felt by survivors of sexual violence. 
Institutional betrayal is caused by students experiencing a traumatic event and then being met by 
more trauma, confusion, or distrust from their university (see Chapter 3; Stader & Williams-
Cunningham, 2017). This trauma, confusion, or distrust then causes the student to lose their own 
trust in the institution (Stader & Williams-Cunningham, 2017). This can ultimately result in 
students declining academically, withdrawing socially, or even withdrawing from the institution 
altogether (Stader & Williams-Cunningham, 2017). By enacting practices that center survivors 
and mitigating unnecessary traumatic experiences, SOAR will work to lower the rate of 
institutional betrayal felt by survivors of sexual violence. 
 SOAR focuses on three main competencies: Assessment, Evaluation, and Research; Law, 
Policy, and Governance; and Social Justice and Inclusion. While all ACPA/NASPA professional 
competencies are integral in Higher Education (2015), these specifically stood out as essential in 
sexual violence prevention, education, and response. By focusing on these three competencies, I 
am ensuring that my intervention is continually using assessment to stay focused in CAR, 
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integrating policies and laws that currently exist surrounding sexual violence, and always 
working to be as inclusive as possible to all survivors of sexual violence. With these 
competencies in mind, the Department of Survivor Outreach and Response will always be 
working to transform sexual violence response. 
How to SOAR 
 The Department of Survivor Outreach and Response, or SOAR, is designed to house the 
campus departments Title IX, survivor/victims’ advocacy, and prevention and equity education. 
The merging of these offices and restructuring into SOAR will be a multi-year process (see 
Chapter 5). While SOAR will serve survivors in many capacities, in terms of reporting, survivors 
of sexual violence will be informed to report an instance of sexual violence (as defined by Title 
IX and the Clery Act) to SOAR through a triage form (see Appendix A). This form will allow 
students to choose whether or not they would like to report anonymously. If the student chooses 
to report anonymously, the information would be taken and then categorized as necessary for 
Title IX and Clery Act purposes. If the survivor completes the form online, they would be 
brought to a part of the SOAR website that outlines the various confidential and non-confidential 
resources that are available to support them should they choose to seek out help. If the survivor 
chooses to report identifying information, they will then also fill out a part of the form that asks 
them what next steps they would like to pursue such as counseling, legal action, academic 
assistance, and housing resources. This triage form will ultimately allow survivors to be able to 
limit the number of times they have to retell their story thus limiting the trauma they experience 
through the reporting process. 
 SOAR will also conduct educational programming for students on campus centered 
around consent, gender and sexuality, and sexually transmitted infection (STI) prevention. The 
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majority of this programming would be conducted by the peer educators that will work within 
the office. The decision to have current students hosting this type of programming was made to 
ensure that other students feel more comfortable and willing to attend events with such sensitive 
and societally “taboo” topics. Intentionality will be fundamental when constructing SOAR 
programming in order to create a more inclusive, educational, and supportive environment for all 
students who attend. By creating programs with clear goals and intentions, survivors will feel 
more comfortable and trusting of SOAR and feel able to reach out to the resources they need. 
Additionally, if SOAR works to execute positive, intentional programming, the office is then 
fostering a space that will allow for positive interactions between survivors and other students on 
campus thus mitigating the possibility of institutional betrayal. 
In addition to educational programming, the peer education team will also work with the 
professional staff of the office to conduct trainings for students, staff, and faculty. These 
trainings will include but not be limited to topics such as bystander intervention, what it means to 
be a mandated reporter, and what it means to be trauma informed when responding to crisis. 
Specifically, SOAR professional staff will host trainings multiple times a year for the public 
safety officers on campus to ensure that they are trauma informed and aware of how to best 
respond to instances of sexual violence when they occur on campus. These trainings will 
specifically be designed to mitigate established tensions between Public Safety officers and 
students that exist on many college campuses. Though there are endless possibilities of the 
changes SOAR would make through trainings, programming, and support, that does not mean 
that there will not be bumps along the way. 
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Bumps in the Road 
While I know this transformational intervention is needed on college campuses across all 
higher education institutions, I recognize that not every campus administrator will agree with me. 
I believe that out of all the barriers I may encounter enacting SOAR, a lack of support to create 
such large structural changes will be the most challenging. While I am prepared to propose 
SOAR with all of the research, dedication, and passion possible, I do believe I will have to fight 
and advocate for these large changes to fully be supported. Additionally, if given approval to 
make such large, systemic changes to a college campus, I also believe that receiving consistent 
institutional funding will be challenging. While I know there are grants that can be used to fund 
SOAR, I strongly believe that resources designed to support survivors of sexual assault - a large 
population of college campuses - should have established institutional funding allocated to it on 
an annual basis. While advocating for systemic change alone will be difficult, the continued fight 
to keep it funded is a cause worth fighting for. 
Conclusion 
 In this chapter, I briefly summarized CAR, why it is important in addressing systemic 
injustice, and how it is the foundation of my intervention. Through the use of CAR, I have 
designed a department that will center survivors and ensure that their voices are heard, and their 
needs are met. Then, I explained how the past three chapters have led to the creation of SOAR. 
By utilizing the theories of educational access by Freire (1970), educative and miseducative 
experiences by Dewey (2008), and intersectional feminism by Crenshaw (1991), and versing 
myself in sexual violence policy, I created the blueprint for my intervention and ensured that I 
was addressing this issue in such a way that ensures my philosophy of education is embraced. 
Lastly, I explained how to enact the Department of Survivor Outreach and Response. In the next 
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chapter, I will outline the timeline I plan to use to implement SOAR, how I will assess its 
efficacy, and what I hope to do in the future. 
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Chapter Five: Implementation and Evaluation 
 While colleges and universities have a long way to go regarding supporting survivors, 
holistic and systemic solutions will be the difference needed to create change. By designing 
SOAR, I have developed a well-rounded approach that puts survivors at the forefront and allows 
their voices to be heard in more ways than one. Previously, I explained what SOAR is and why it 
is a necessary change that colleges and universities need to make. I connected my intervention to 
those who have influenced my own definition of education and compared SOAR to institutional 
programs that currently address sexual violence. In this final chapter, I will provide a breakdown 
of how SOAR can be implemented, describe the assessment and evaluation plans I have created, 
and lastly, provide the limitations I experienced during this process. 
Implementation 
 Unlike planning a singular training or conducting a single employee search, 
implementing the Department of Survivor Outreach and Response will require a minimum of 
three and a half years. The launch of SOAR will require the merging of major offices on campus, 
approval from the Board of Trustees, and various financial approvals as well. Each step of the 
implementation process is outlined in Table 3. This timeline is designed to lay out each step 
required to launch the department; however, it does not address the various steps needed after 
launch.  
Table 5. 1 Reverse chronological breakdown of SOAR implementation timeline. 
 
Month/Year Objective 
Year 1  
January 2021 Begin outlining SOAR merger (including plan to continue normal 
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operations of relevant offices while the 
merger takes place) 
May 2021 




Year 2  
January 2022 




Begin official merger of Title IX 
office, on-campus sexual violence 
advocate office and 
education/prevention office (establish 
reorganization of Human Resources 
and determine gaps in staffing to be 
filled) 
Year 3  
January 2023 Begin request process to secure needed funds 
December 2023 (pre-winter break) Secure funds 
Year 4  
January 2024 
Begin hiring process of remaining 
needed professional staff members 
(job postings, two rounds of 
interviews, offer) 
Early May 2024 Conclude hiring process of remaining needed professional staff 
Late May 2024 Onboard new professional staff 
June 2024 Begin Graduate Assistant and Peer Educator hiring process 
July 2024 Conclude Graduate Assistant and Peer Educator hiring process 
August 2024 Launch SOAR 
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 While the implementation of SOAR will be a multi-year process, the continuation of 
supporting survivors post-launch will be an ongoing effort. Once SOAR is staffed and 
functional, details such as programming, conferences, the peer education structure, and the 
scheduling of continuing education for the staff will have to be determined. A basic 
programming structure can be found in Appendix B. While this programming structure is just a 
template, it can be built upon and molded to fit the needs of the campus community.  
 Though many would agree that the funding and support of survivor services is integral to 
the thriving of a university, it has been my experience that many U.S. higher education 
institutions run on a business model which means decisions are frequently made with profit and 
the bottom line in mind. In Appendix C you will find a breakdown of the annual cost I have 
projected for SOAR to function. While the cost breakdown accounts for everything that will be 
needed in the first year, note that not all costs are recurring and therefore, the years following the 
launch would have an adjusted budget. 
While I plan to propose SOAR with emphasis put on the support it will create for a 
historically underserved population, I know that not every administrator and board member will 
feel compelled to fund such a large organizational change due to an emotional appeal alone. In 
addition to highlighting the ethical and emotional promise behind the creation of SOAR, I plan to 
also propose the rise in retention and student happiness that will come with more survivor 
support. In addition to the monetary value of student retention, enacting SOAR will ultimately 
create a safer campus which will bode well for potential students and families as they conduct 
their college searches. 
 While this plan is designed to help gain institutional approval, gaining community and 
stakeholder investment is another story. As far as community involvement is concerned, I plan to 
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connect SOAR with various local survivor resources such as Planned Parenthood, domestic 
violence shelters, crime victims’ centers, and health departments in the area. Through these 
collaborations, SOAR will promote the work and services that these entities offer so that students 
feel supported both on and off campus. Additionally, SOAR will partner with these groups and 
organizations through programming, trainings, and presentations. A template email that would be 
used as initial outreach to these entities can be found in Appendix D. By engaging with these 
entities, SOAR will regularly be in communication and collaboration with off-campus members 
ensuring a strong connection with the outside community. 
Leadership 
 Though partnerships with the community at large are important, the partnership and 
community built within the SOAR team will be integral to creating a welcoming space for 
survivors and those who work there. Influenced by the Social Change Model of Leadership 
Development (Astin & Astin, 1996) and emotionally intelligent leadership (Allen et al., 2016), 
SOAR will be reflective of the leadership styles that creates a healthy work environment. In 
addition to utilizing these forms of leadership in my everyday life, I have also spent time 
studying them and teaching undergraduate students about them. During my time teaching, I have 
watched my students grow and become individuals who focus more on serving the whole group 
instead of themselves. 
Considering that SOAR is a department designed to create radical change on campus, 
utilizing the collaborative and service-focused Social Change Model will allow for those 
working within the department to understand how social justice and serving others is at the very 
core of the department (Astin & Astin, 1996). While this is important, empathic leadership is the 
absolute blueprint to SOAR and its ideals. In order to properly serve survivors and respond to 
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their trauma, it is highly recommended that empathy be used. Empathy as a response allows 
those working at SOAR to hear what survivors are saying and respond in such a way that 
suggests they understand the survivors’ views and beliefs. Through that ideal, emotionally 
intelligent, or empathic, leadership as the backbone of SOARs leadership structure will allow for 
supervisors to respond similarly to their employees and ensure that all employees, regardless of 
seniority, are heard and respected (Allen et al., 2016). Both the Social Change Model of 
Leadership and emotionally intelligent leadership can easily be applied to CAR as they allow the 
person creating the intervention to approach the topic by listening to others. 
Assessment and Evaluation 
 When creating an intervention through a critical action research lens, it is imperative to 
conduct regular evaluation. Critical action research, a non-positivist form of program creation, 
relies on the researcher to regularly assess the program they have created to ensure that it is 
consistently and properly responding to the issue at hand (Brydon-Miller, 2003). Because SOAR 
is created through CAR, assessment and evaluation are an incredibly important part of ensuring 
that it is always supporting survivors in the ways that they indicate that they need. In addition to 
its being a distinct part of CAR, assessment and evaluation ensure that stakeholders and 
administrators are able to see the value a program holds without being privy to the day-to-day 
work occurring within the department.  
 To ensure SOAR is always supporting survivors in the best ways, various forms of 
assessment and evaluation will take place. Before the official launch of SOAR, an anonymous 
survey would be sent out to all students to gain a baseline understanding of the campus climate 
surrounding issues such as rape culture, sexual violence response, and safety on campus. Though 
much of the assessment used by SOAR has already been created, this survey will be conducted 
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by a third-party organization. Conducting a campus climate survey in this way allows for less 
bias to interfere when compiling the responses and advertising the survey. The data collected 
will be used to inform the programming structure in the future. This pre-launch survey format 
will then be carried out every three years to ensure that a new baseline can be established as 
students matriculate and graduate. 
 In addition to the climate survey, various other forms of assessment will be used such as 
post-program surveys, focus groups with each set of peer educators, and yearly town halls. While 
each post-program survey will be catered to the specific program, a template of the survey can be 
found in Appendix E. Additionally, in Appendix F, a template of the pre- and post-training 
surveys can be found. Questions to be asked at the peer educator focus groups can be found in 
Appendix G and lastly, the assessment plan for the yearly town hall can be found in Appendix H. 
By utilizing these various forms of assessment and evaluation, I can ensure that the program 
objectives and overarching goals of SOAR are being met throughout its inception year. These 
assessments and evaluation will then inform any future changes that need to be made to the goals 
and outcomes to ensure that SOAR is serving its purpose. While assessment and evaluation will 
allow future changes to occur, there are various aspects of SOAR that I wish I had been able to 
implement from the beginning. 
Limitations and Moving Forward 
 While I briefly touched on it earlier, I wish I had a chance to include more detail 
regarding how SOAR will specifically support Queer, Transgender, Black, and people of color 
(QTPOC) survivors of sexual violence as well as those who have a disability. Studies indicate 
that these populations experience instances of sexual violence at higher rates (RAINN, n.d.) and 
therefore, it is imperative that survivor support systems on college campuses fight to ensure 
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equitable access to resources for those populations. In order to address these populations in the 
future, pointed questions could be added to the pre-launch climate survey that is used. The data 
collected from that survey can then ensure that SOAR creates programs and advertises services 
that specifically work to serve those students. Additionally, when establishing relationships with 
other offices on campus, SOAR could ensure strong partnerships are created with offices on 
campus that specifically serve the QTPOC and disabled community. 
 While I anticipate receiving support from various offices and campus partners in order to 
properly serve the QTPOC population, there are several challenges I perceive for the future. As 
stated earlier, while I recognize that a program like SOAR is of the utmost importance when 
supporting survivors, I believe the most substantial challenge I will encounter is receiving the 
proper funding from the administration. Additionally, due to regulations between Title IX and 
VAWA, I anticipate receiving push back when proposing to house Title IX and a victims’ 
advocate in the same space as it may be seen as a conflict. Lastly, and most challenging, there is 
no doubt that it will be an ongoing struggle to breakdown the systemic issue of rape culture and 
sexual violence on college campuses. While SOAR is a comprehensive, holistic, and systemic-
focused solution to this issue, it is imperative that colleges and universities continue to ensure 
that all members of the campus know it is everyone's responsibility to put a stop to it. 
Conclusion 
 As a survivor of sexual violence, a student activist, and an educator, I have found that 
simply addressing the issue of college sexual violence through single trainings, mass emails, and 
one-on-one conversations is simply not enough. In order to properly serve survivors and ensure 
they are receiving the positive, empowering educational experience they deserve, this issue must 
be addressed in a systematic way with survivors voices at the forefront. In this thesis, I divulged 
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my own experiences, how they have shaped me into who I am now, and why they connect me to 
this sensitive topic. I then explained what I believe to be the purpose of education and why I 
believe it is imperative that survivors of sexual assault not have their education continuously 
interrupted by the retraumatization of their sexual trauma. By then explaining what CAR is, I 
laid the groundwork for my programmatic intervention. Then, after giving a brief history of 
sexual violence policy in the U.S., I provided real-world examples of rape culture taking place on 
college campuses and within our own government. Lastly, I provided a thorough breakdown of 
SOAR, a holistic and systemic approach to addressing sexual violence and the support of 
survivors on college campuses.  
Fighting for the end of sexual violence is not a task that will likely end soon. Attention 
must continue to be placed on how to end the systemic issue that is rape culture however, we 
cannot forget the survivors who have experienced trauma and found no support on the other side.  
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SOAR Triage Form 
 
This form will allow for the SOAR staff to ensure you are put in contact with the individual(s) best suited to meet 
your needs. If you would like a paper version of this form, you may either print out the PDF version found on our 
website or come to SOAR and ask someone at the front desk for one. 
 
Please note that while this form asks for identifying information, this information is confidential and will not be 
included in any disclosures you make without your explicit consent. This form does not serve as an official report 
of sexual violence. 
 
Preferred Name __________________________  Date_____________ ID_____________________ 
Phone number___________________________ Email____________________________________ 
Gender Identity__________________________ Preferred Pronouns________________________ 
 
Do you live on campus?  YES NO 
If yes, what is your on campus address?_________________________________________ 
If no, what is your off campus address?__________________________________________ 
Which of the following best describes the services you’re seeking today? 
__ File an official, non-anonymous report of an incident of sexual violence 
__ File an official, anonymous report of an incident of sexual violence 
__ Speak with a confidential person 
__ Other____________________________________________________ 
 
If you are looking to file a report, would you prefer to do so verbally or through a written statement? 
__ Written 
__ Verbal  
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Appendix B 
SOAR Programming Model 
Each Fall Semester 
- Violence Prevention Training - Students 
- Violence Prevention Training - Staff/Faculty 
- Violence Prevention Training - Public Safety 
- Mandatory Reporter Training - Student Workers 
- Mandatory Reporter Training - Resident Assistants/Graduate Assistants 
- Mandatory Reporter Training - Staff/Faculty 
- Sex Ed Event 
- Consent 101 Event 
- Empowerment and Leadership Conference 
 
Each Spring Semester 
- Violence Prevention Training - Students 
- Violence Prevention Training - Staff/Faculty 
- Violence Prevention Training - Public Safety 
- Mandatory Reporter Training - Student Workers 
- Mandatory Reporter Training - Resident Assistants/Graduate Assistants 
- Mandatory Reporter Training - Staff/Faculty 
- Condom Bingo Event 
- It’s On Us Week of Action 
- Town Hall 
Item Cost Explanation
Graduate Assistants $45,000)
Costs associated with providing a $15,000 yearly stipend to each of four graduate assitants (will be paid in biweekly increments during academic year). 
RECURRING
GA 1 (Title IX) $15,000)
GA 2 (Violence Prevention/Victim's Advocacy) $15,000)
GA 3 (Gender Equity and Inclusion) $15,000)
Student Staff $76,000) Costs associated with providing a $7,600 yearly stipdent to each peer educator (will be paid in biweekly increments during academic year). RECURRING
5 Violence Prevention Peer Educators $38,000)
5 Gender Equity and Inclusion Peer Educators $38,000)
Staff Training $10,000)





Costs associated with hosting the listed trainings and events, all of which will be designed and developed by the professional staff and peer educators of the 
department. This cost includes that of refreshments that will be present at these events. RECURRING.
Violence Prevention Training - Students (twice annually) $4,000)
Violence Prevention Training - Staff/Faculty (twice annually) $4,000)
Violence Prevention Training - Public Safety (twice annually) $4,000)
Mandatory Reporter Training - Student Workers (twice annually) $4,000)
Mandatory Reporter Training - RAs/Gas (twice annually) $4,000)
Mandatory Reporter Training - Staff/Faculty (twice annually) $4,000)
Sex Ed Event (fall) $1,000)
Condom Bingo Event (spring) $3,000)
Consent 101 (fall) $1,000)
It's On Us Week of Action (spring) $2,000)
Physical Space Needs $10,360)
Costs associated with providing each office with three desks (one for the AD, one for the coordinator, and one for the GA. In the office where there is no GA, the 
director will have their own office), two chairs per personal office and four per general office, as well as a computer chair for each professional staff member and 
GA. These are one-time costs. NON RECURRING.
Furniture for Title IX $2,590)
Furniture for Violence Prevention $2,590)
Furniture for Victim's Advocacy $2,590)
Furniture for Gender Equity and Inclusion $2,590)
Office Supplies/Advertising $1,180)
Costs associated with various materials needed to create advertising and PR for all offices within the department. The Cricut is a one-time purchase that will be 
used to create detailed, clean-cut elements for advertising. RECURRING.
Copy paper $300)
Cricut $200)
Cricut machine mat $80)
Cardstock $400)
Arts and crafts supplies $200)
Technology $23,640)
Costs associated with providing each professional staff member with a Dell laptop and Dell desktop monitor. These are one time costs. This also reflects costs that 
are associated with the cost of providing Title IX, Victim's Advocacy, and Gender Equity and Inclusion with an iPad for their front desks to allow students to check 
in and indicate why they are at the office in a discreat fashion. The iPads are also a one time cost. Finally, this reflects the cost of a desktop computer and monitor 
for each of the GA's, which is also a one time cost. NON RECURRING.
Ipad for Title IX $1,000)
Ipad for Victim's Advocacy $1,000)
Ipad for Gender Equity and Inclusion $1,000)
Laptop for Director $2,000)
Laptop for AD 1 $2,000)
Laptop for AD 2 $2,000)
Laptop for AD 3 $2,000)
Laptop for AD 4 $2,000)
Laptop for Coordinator 1 $2,000)
Laptop for Coordinator 2 $2,000)
Laptop for Coordinator 3 $2,000)
Laptop for Coordinator 4 $2,000)
Item Cost Explanation
Monitor for Director $100)
Monitor for AD 1 $100)
Monitor for AD 2 $100)
Monitor for AD 3 $100)
Monitor for AD 4 $100)
Monitor for Coordinator 1 $100)
Monitor for Coordinator 2 $100)
Monitor for Coordinator 3 $100)
Monitor for Coordinator 4 $100)
Desktop and monitor for GA 1 $580)
Desktop and monitor for GA 2 $580)
Desktop and monitor for GA 3 $580)
Conferences $13,200)
The cost for both attending conference includes an estimated cost of registration (based on previous rates), transportation (utilizing university provided 
transportation), lodging (with an estimate of $125 per hotel room needed and the assumption that two Peer Educators would share a room each and all 
professional staff would receive their own room), and food ($50/day per person when all three meals are not provided at the conference). The cost for the 
hosted conference includes the price of a catered lunch (estimated at $15/student for 200 students), a $1,000 keynote speaker, $2,000 worth of t-shirts that will 
be given to attendees and those working the event, $800 for other giveaways consisting of but not limited to tote bags, pens, pop-sockets, and stationary, $500 
for educational prizes, and $500 for refreshments to be provided throughout the event (such as snacks and drinks). These conferences are meant to provide 
professional development for both professional staff members as well as the peer educators. All peer educators and graduate assistants will be afforded the 
opportunity to attend one of the two conferences (the one that aligns more with the work they do) and help to plan the hosted conference. RECURRING.
Mid-Atlantic LGBTQA Conference - 8 people attending (annual) $1,770)
PCAVD Conference - 10 people attending (annual) $3,630)
Empowerment and Leadership conference - hosting (annual) $7,800)
Apperal and Give-Aways $5,000)
Costs associated with t-shirts for various events including the It's On Us week of action that will be given away throughout the year, quarter-zip fleeces for the 
staff priced at approximately $50 per item, polos for the staff to be worn during their shifts priced at approximately $50 per person, and other "swag" (give 
aways) to be used for various events throughout the year (can include but is not limited to pens, pop-sockets, socks, blankets, water bottles, etc.). RECURRING.
T-shirts (give away) $2,000)
Quarter-Zip (for staff) $1,000)
Polos (for staff) $1,000)
Miscellaneous "swag" $1,000)
Total Annual Cost $211,380)
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Appendix D 
SOAR Outreach Email Template 
To Whom it May Concern, 
 
I am proud to be reaching out to inform you of the recent launch of the Department of Survivor 
Outreach and Response (SOAR) at XXX University. SOAR is designed to provide support and 
advocacy to survivors while also implementing prevention and education programming to ensure 
the entire campus community recognizes the effects of sexual violence and has a better 
understanding of how to do their part in preventing it on campus.  
 
I have specifically reached out to you as you are one of the resources in the community that has a 
similar mission as our own. While SOAR plans to do all we can to support survivors on campus, 
we find it imperative that we educate the campus community about the off-campus resources that 
exist to support them. Through the creation of this new department, it is my most fervent hope 
that a collaborative partnership can be built between SOAR and your office! I would welcome an 
opportunity to schedule an initial meeting with your office to talk about the future of our 







SOAR Program Evaluation 
 
Preferred Name __________________________  Date_____________ ID_____________________ 
Phone number___________________________ Email____________________________________ 
Gender Identity__________________________ Preferred Pronouns________________________ 
 












What would you have liked from this program that you did not receive? 
 
 




SOAR Pre - Training Assessment 
 
Preferred Name __________________________  Date_____________ ID_____________________ 
Phone number___________________________ Email____________________________________ 
Gender Identity__________________________ Preferred Pronouns________________________ 
 
How confident do you feel defining “sexual violence” as it pertains to Title IX and the Clery Act? 
Not very confident       Very confident 
1 2 3 4 5 6 7 8 9 10 
 
How confident do you feel in your ability to respond if someone discloses an act of sexual violence to you? 
Not very confident       Very confident 
1 2 3 4 5 6 7 8 9 10 
 
How comfortable do you feel intervening if you see violence, harassment or stalking occurring? 
Not very comfortable      Very comfortable 
1 2 3 4 5 6 7 8 9 10  
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Appendix F (continued) 
SOAR Post - Training Assessment 
 
Preferred Name __________________________  Date_____________ ID_____________________ 
Phone number___________________________ Email____________________________________ 
Gender Identity__________________________ Preferred Pronouns________________________ 
 
How confident do you feel defining “sexual violence” as it pertains to Title IX and the Clery Act?  
Not very confident       Very confident 
1 2 3 4 5 6 7 8 9 10 
Please indicate at least one piece of information you found particularly beneficial. 
 
 
How confident do you feel in your ability to respond if someone discloses an act of sexual violence to you? 
Not very confident       Very confident 
1 2 3 4 5 6 7 8 9 10 
Please list three techniques you learned from this training that has helped you prepare to respond to 
someone if they disclose to you. 
 
 
How do you feel your comfort is in intervening if you see violence, harassment, or stalking occurring? 
Not very comfortable       Very comfortable 
1 2 3 4 5 6 7 8 9 10 
What in this training has helped you to feel more confident? 
 
 




SOAR Peer Educator Focus Group Guiding Questions 
 
1. What are three things you accomplished this academic year? What barriers did you 
encounter along the way?  
2. What strengths did you learn about yourself this academic year? 
3. Which program did you find to be the most impactful and why? 
4. What changes would you implement to allow SOAR to be more impactful in the future? 
5. Reflect on the professional development opportunities you had this year … did you find 





SOAR Town Hall Assessment Plan 
 
Material Needs 
- Large sticky notes 
- Small sticky notes 
- Pens/sharpies 
 
Before conversation begins, participants will be instructed to sit at a table and use the small 
sticky notes at the table to respond to the following questions/prompts listed on the larger 
sticky notes, hung on the wall around the room: 
- What are we doing well? 
- Where do we need to improve? 
- What issues do you believe should be prioritized? 
- Describe your feelings about sexual violence prevention, education, and response in three 
words. 
 
Once the participants have finished filling out and hanging their small sticky notes, the 
town hall will begin with peer educators utilizing the responses to spark conversation. 
These responses (both verbal and written) will be documented and used each year to make 
changes and assess SOARs strengths and areas of growth. 
 
